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ABSTRACT 
The present empirical investigation was aimed to study the problem 
entitled "Effect of Marital Status, Social Support and Level of Education on 
Ego-Strength among male and female teachers". It was amply evident from 
the review of related studies that ego-strength in relation to marital status, 
social support and level of education has not been studied earlier, especially 
in Indian context. Since, there is an increasing importance as well as cry for 
strengthening ego-strength to meet the challenges of life and alternating 
environment effectively. As in the present competitive and challenging era 
life is tough and every one has to be emotionally strong, challenge accepting 
and befitted for his or her survival, which demands that every one must be 
fully empowered in all walks of life. 
Objectives 
The present study was conducted in order to obtain certain objectives. 
The objectives are stated as follows : 
1. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of the total sample. 
2. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of male teachers. 
3. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of female teachers. 
4. To find out the contribution of Social support (four dimensions) and 
level of education on ego-strength of University teachers. 
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5. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of school teachers. 
6. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of male university teachers. 
7. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of female university teachers. 
8. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of male school teachers. 
9. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of female school teachers. 
10. To find out the contribution, of social support (four dimensions) and 
level of education on ego-strength of married teachers. 
11. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of unmarried teachers. 
12. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of male married teachers. 
13. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of female married teachers. 
14. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of male unmarried teachers. 
15. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of female unmarried teachers. 
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Hypotheses 
Keeping in view the above objectives, the following null hypotheses 
were framed for empirical verification : 
1. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of the total 
sample. 
2. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male teachers. 
3. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
teachers. 
4. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of University 
teachers. 
5. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of school 
teachers. 
6. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male university 
teachers. 
7. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
University teachers. 
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8. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male school 
teachers. 
9. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female school 
teachers. 
10. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of married 
teachers. 
11. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of unmarried 
teachers. 
12. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male married 
teachers. 
13. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female married 
teachers. 
14. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male unmarried 
teachers 
15. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
unmarried teachers. 
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Delimitations 
Every research is limited in several ways. The present investigation 
has also certain delimitations which are as follows : 
1. Selected sample was drawn only from Aligarh Muslim University, 
Aligarh, whereas the study could have been conducted on other 
universities teachers. 
2. The number of teachers included in the sample was limited to 322. 
3. It is only for the sake of convenience that ego-strength is considered 
as dependent variable and social support, marital status, level of 
education are considered as independent variables. A two way 
analysis could reveal the effect of ego-strength on other variables. 
4. Study can be conducted taking different variables which may 
contribute to ego-strength among teachers e.g. the role of institution 
particularly the institutional climate can be investigated. Whether the 
institutions to which the teacher is affiliated is able to provide an 
emotionally healthy and humanitarian climate to the teachers seems 
to be utmost importance in enhancing/maintaining ego-strength. 
Sample 
The study was conducted n the sample of male (157) and female 
(165) teachers, which were drawn from Aligarh Muslim University and its 
various schools by using random sampling technique. 
Tools 
To meet the aims and objectives of the present work, researcher has 
used Indian adoption of Baron's Ego-Strength scale by Hasan (1974) for 
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measuring ego-strength. For measuring social support, significant other's 
scale (SOS) by Power et al. (1988) was used which is quite reliable and 
valid. 
Statistical Technique 
For obtaining findings and reaching the conclusion stepwise multiple 
regression analysis (SMRA) was used to see the influence of various 
independent variables (IV) on dependent variable (DV). 
Findings 
> Results shows that actual emotional support -a dimension of social 
support, emerged as one of the most potential significant predictor in 
most of the group (Total sample, female teachers, university teachers, 
school teachers, married teachers, unmarried teachers, female married 
teachers and 30-39 years age group of teachers). 
> Ideal practical support emerged as the significant predictor variable of 
ego-strength in female married teachers. 
> Actual practical support, ideal emotional support - dimensions of 
social support were not found to have significant influence in either 
of the groups. 
> Level of education emerged to predict ego-strength of teachers in 
total sample, male teachers, unmarried teachers and male unmarried 
teachers. 
> Age also has been found a dominant predictor of ego-strength in total 
sample, female teachers, school teachers, school male teachers, 
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married teachers, female married teachers and male unmarried 
teachers. 
> In case of male university teachers female school teachers and male 
married teachers none of the variable emerged as significant predictor 
of their ego strength. It was also found that none of the variable has 
been emerged as the significant predictor variable in the age group of 
25-29 and 40-59 years. 
Educational Implications 
The study has implications for the betterment of teachers and for the 
betterment of the nation. A teacher is the builder of the society and nation. A 
teacher who lacks ego-strength i.e. emotional stability and self-esteem can not 
generate or inculcate self-respect and emotional adjustment in his students. 
Neither a teacher who is emotionally maladjusted can be a competent or a 
effective teacher. 
The findings of the study reveal that actual emotional support - a 
dimension of social support, in particular contributes to ego-strength. This 
finding is generalized in case of female teachers. In recent times, when we are 
emphasizing women empowerment to build the nation, we must provide social 
support to the female teachers. 
Level of education has been found to be another contributor of ego-
strength. This means that we must give opportunities to the teachers to improve 
their qualification. So that teachers can provide valuable and required 
professional service to the nation by guiding students in achieving high ideals 
and true appreciation of the freedom and responsibilities of a good citizenship 
and by assisting them to develop the skill of clear and critical thinking. A 
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teacher contribute significantly to the character of students who determine the 
future of nation. 
Suggestions for Further Research 
Research and explorations are not the ending results but these always 
open the way for future endeavours. Similarly the present work is not the end 
in this area. In fact all the variables can never be studied in a single research. 
The present research has its own limitations. Certain humble suggestions are 
therefore given for further investigation : 
1. For obtaining greater generality of the findings such studies must be 
conducted on another samples. 
2. Large sample provide better results, but the present research work is 
confined to only 322 teachers. It cannot claim for its 
comprehensiveness. Future research may be conducted on even much 
larger sample. 
3. Other studies should be conducted by taking different variables which 
may contribute ego-strength of teachers e.g. role of the institutions or 
institutional climate. It may provide interesting findings too. 
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INTRODUCTION 
The success of any system of education largely depends upon the 
quality of its teachers as the teaching occupies the central position among all 
factors essential for academic excellence at all levels of education. Infact, no 
nation can progress unless its teachers are devoted and accountable to their 
profession. All committees and commissions have emphasized the 
importance of the role of the teachers in education. The Education 
Commission (1964-66) also stated that "of all the different factors which 
influence the quality of education and its contribution to national 
development, the quality, competency and character of teachers are 
undoubtedly the most significant. Nothing is more important than securing a 
sufficient supply of high quality recruits to the teaching profession, provided 
them with the best possible professional preparation and creating 
satisfactory conditions of work in which they can be fully effective". The 
Report of the Commonwealth Conference (1974) stated that the teacher has 
a major role in educational development whether he approaches his work 
actively or passively. He can influence development adversely by opposing 
innovation or merely remaining mute in the face of the growing need for 
reform; on the other hand, he can participate actively as an initiator himself 
or an interpreter of the plans advised by others. NPE (1986) recognized that 
"the status of teacher reflects the socio-cultural ethos of a society; it is said 
that no pupil can rise above the levels of its teachers. The Government and 
the community must endeavour to create conditions which will help 
motivate and inspire teachers on constructive and creative lines". 
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But in this materialistic world the people consider teaching as 
inferior profession in comparison to other professions like Medical, 
Engineering, Business Administration and other professional and Indian 
administrative services which yield higher monetary returns as well as social 
approval and status. It is because of this lack of social support to teaching 
profession, it hardly attracts highly talented and caliber students. Teaching is 
still considered as a last option in the hierarchy of almost all professions. 
However, the teacher, being the corner stone of the arch of education, must 
be satisfied with his job so that he delivers the goods to best of his ability. A 
dissatisfied teacher is lost not only to himself but also to the entire society. 
Therefore, it is essential to see that the teachers are satisfied with their 
occupation. So that they can produce the best citizens who can become the 
backbone of the future society. Unless the teacher is sufficiently efficient, 
greatly interested and immensely involved in his work and does it 
satisfactorily, all efforts made to effect any improvement in the field of 
education are bound to fail. 
There appears to be general agreement on the fact that attitude of 
the teachers towards their profession is of utmost importance. It is largely 
true that the professional performance of the teacher is indirectly related to 
his attitude. If he has a wholesome attitude towards his profession he teaches 
with interest, takes pains and makes efforts and even sacrifices his personal 
comfort and ambition to be a good teacher. It will be his utmost effort to see 
that his students not only make progress in academic field but also in other 
aspects of life. Such a teacher will not only be a popular figure among his 
students and their parents but will greatly influence the personality of his 
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students. Naturally a teacher with favourable attitude towards his profession 
would produce the right type of youths, while the one with an unfavourable 
attitude towards the profession would produce unbalanced personalities. The 
attitude among other factors is largely shaped by ego strength of the teacher. 
Research on teachers in India has so far been concentrated mainly 
on issues and problems regarding management curriculum, teaching, 
indiscipline etc. There have been hardly any serious attempt to study the ego 
strength of teachers. A satisfied teacher is one who, among other things, 
must be psychologically healthy. He/she must posses self respect, self-
esteem and emotional stability. He must be free from emotional conflicts. 
Psychologists have used the concept "ego-strength" to denote self-esteem 
and emotional adjustment. For a teacher to function effectively, it is 
important to have ego strength. 
The concept of ego strength is related to self esteem and emotional 
adjustment. It is needless to emphasis the importance of having ego strength 
in teachers. A teacher to himself/herself has low self esteem and poor 
emotional adjustment will not be able to deal effectively in the teaching 
learning setup, and overall personality development of the students. We 
have to search for the anticidents of ego-strength. The present research is a 
modest attempt to study such anticident variables namely social support, 
marital status and level of education. 
Therefore, there is a need to study this population thoroughly and in 
exhaustive manner. The factors that may influence the ego strength of a 
teacher can be his marital status, the support which he gets and of course his 
educational level. 
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1.1 Statement of the Problem : 
The present investigation, in specific terms is therefore ''Effect of 
marital status, social support and level of education on ego strength among 
male and female teachers". For a better cognizance of the phenomena, the 
investigator seeks to explain the conceptual aspects of the problems to begin 
with. 
Since, in the present investigation, marital status, social support, 
and level of education, have been the independent variables and ego-
strength a dependent one, hence, it is warranted that the concept of ego-
strength be taken first for detailed discussion and therefore, the other 
variables which may influence (independent variables) ego-strength. The 
discussion follows : 
1.2 Ego-Strength 
Eco-strength is one of the personality factors considered to be 
important in coping with unwarranted situations. Lazarus (1966) assigns a 
prominent place to ego-strength which according to him, reduce 
vulnerability to threat and facilitate healthy and adaptive form of coping. 
Barron (1969) also assigns a special place to ego-strength as a factor 
determining the adequacy of behaviour in a different and challenging 
objective judgment self confidence, drive power to secure mastry of the 
environment, and capacity to recover from set backs. These characteristics 
are understandably of great relevance to goal setting behaviour in stressful 
situation. It seems appropriate, therefore to consider how people who differ 
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in the level of ego-strength are likely to orient their goal setting behaviour in 
stressful situation. 
A person of high ego-strength in a situation of tolerable stress is 
expected to set his high goal at a level he can reasonably manage to attain, 
and not at a level so high that it is beyond his reach. As stress becomes 
severe, a person with high ego-strength, in terms of two modes of defensive 
goal setting behaviour derived from the theory of Escalona, would resort to 
the defensive behaviour of setting unrealistically high level goals rather than 
lower level goals as compared to the level of his past performance, because 
it would be more consistent with his nature of being defiant of threat. This 
could easily be rationalized by him by advancing the arguments that it was 
better to set the goal high and fail than to set the goal low and secure cheap 
success. It is important to point out here, as King and Schiller (1960) have 
shown in their studies that rationalization as a mode of defense is the 
characteristics of people of high ego strength. 
A person of low ego-strength in contrast possess such 
characteristics as submissiveness, and inhibition. Moreover, he is the kind of 
person who is rated low in self confidence and poor in being realistic 
(Barron, 1963). Naturally a person with these characteristics will be highly 
vulnerable to threat. He will tend to yield when the situation becomes highly 
threatening. 
The concept of ego strength relates to the question of self-esteem 
and emotional adjustment. Clinical psychologist have for a long time spoken 
of the ego as the system of habits by which one adjust to reality, a weak ego 
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is one which is easily influenced by environmental stimulation, the strong 
one has clear and realistic percepts of self and of the external world. Cattell 
(1957) considers ego strength to be largely, describable as the absence of 
emotional infantilism, excessive worries, anxiety and depression, unrealistic 
thinking, and inaccurate perceptions. It can be noted that in all these 
approaches there are suggestion that the strong ego (or self) is one which 
can view the environment realistically, evaluate inner impulses correctly, 
and deal constructively with both sets of factors. 
There are number of indicators of Ego strength, Symonds (1951) 
proposes six criteria of ego strength. These may be considered indicators of 
the relative strength of the ego (or self) or the efficiency of the personality 
in dealing with internal and external disturbances of equilibrium. 
1. Toleration of external threat: 
The ability to accept disappointment, to bear physical discomfort, 
and to function efficiently while subject to fear of physical injury is a good 
criterion of a strong ego. 
2. Dealing with Guilt feelings : 
The strong ego is one which can work out compromises in 
behaivour so that needs are satisfied without excessive guilt, and if the 
person does feel guilty, he is not overwhelmed by this emotion. 
3. Capacity for effective repression : 
Some inhibition of anti-social impulses is necessary, but the person 
should be able to recognize that he has such impulses without being 
horrified at this unlovely feature of his self image. 
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4. Balance of rigidity and flexibility : 
The person who is too flexible, who is affected by every 
environmental change, is unable to maintain a course of action, but if he is 
too rigid, he cannot profit by new opportunities in the environment. In this 
case, ego adequacy goes with moderate degree of rigidity-flexibility. 
5. Planning and Control : 
Symonds says that the strong ego is one which can make plans and 
then maintain a course of action to execute the plan. This implies a high 
degree of symbolic control of motor activity, it also suggests that some 
modest degree of rigidity is indispensable to avoid being shipwrecked by 
every little breeze. 
6. Self esteem : 
Finally, it is possible to assert that, in general, the individual who 
genuinely perceives himself as worthwhile has a stronger ego than one with 
feelings of inferiority. Care must be exercised here, since the person's 
conscious report of self-esteem may be coupled with unconscious self-
depreciation. 
An examination of these six criteria for ego strength indicates that all 
of them derive from the basic processes of personality development. If the 
individual has experienced external and internal threats and dealt successfully 
with them, he acquires confidence in his adequacy - and develops a strong ego. 
The concept of ego-strength has its root in psychoanalytic theory, and 
has received considerable popularity in psychological theory and, particularly 
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in the field of clinical psychology and personality. As the term ego-strength is 
based on the concept of ego, it is necessary to know what ego is and what its 
functions are: 
The term ego, originally used as a synonym of self, was employed by 
Freud after he introduced the structural approach to cover one part of the self. 
Today, the two are no longer synonyms. Thus, Hartmann (1964) noted; "the 
one refers to the self (one's own person) in contradiction to the object, the 
second to the ego (as a psychic system) in contradiction to other substructures 
of personality". Despite the fact that Hartmann specifies the ego interests as 
hardly ever unconscious and regards them as preconscious or conscious, the 
clinical approach seems to indicate that the counter-cathexis employed in the 
defense mechanism is partly unconscious. For instance, a patient suffering from 
the compulsion to wash his hands every five minutes is aware that he has such 
a compulsion but the idea that his compulsion is directed against the wish to be 
directly and is fully unconscious. 
In discussing the strength of the ego, it is necessary to make clear 
whether part of the personality is considered. An overly strong ego which 
dominates the total personality may actually weaken the self. The harmonic 
type is an individual who is able to achieve a complete compromise solution 
which satisfies all three parts of his personality. 
Freud (1923) conceived the id, ego, and super-ego as the three aspects 
of personality functioning. The function of the ego, according to him, was to 
express and satisfy the demands of the id in accordance with the conditions of 
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reality and the super ego. The ego for carrying out its functions obtained energy 
from the id, which is the source of all psychic energy. 
Ego Functions 
1. Perception : In individual perceives himself as well as the environment he 
lives in. Perception enables a person to be aware of oneself as from nonself. 
Body image is framed as a result of the perception of pleasant and unpleasant 
impressions related to one's own body. 
2. Motility : the motor apparatus of a person is controlled by the ego in such a 
way as to enable the person to respond to the environment in a well coordinated 
way. 
3. Binding Tension : One of the earliest and the most important function of the 
ego is to bind or held up instinctual impulses, and to release them at an 
appropriate time in a manner acceptable to society. Defense reactions normal 
and photological, are resorted to when the tension build up the id impulses gets 
so high as to threaten the controlling power of the ego. 
4. Judgement : Reality testing and decision making are the main aspects of 
this function. Reality testing refers to the testing of the perceived reality against 
the objective reality, and decision making involves weighing of alternatives 
rationally. 
5. Synthesizing : It is the most sophisticated of all the ego-functions, and 
involves organization and integration of the materials of life into a coherent 
whole. As in the case with indigent, person may succeed or fail in synthesizing 
the diverse experience of life. 
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Freud (1924) used to construct of ego but did not expound upon it 
rigorously until 1923 (Freud, 1927). Freud tells us that "the ego has the task of 
bringing the influence of the external world to bear upon the id and its 
tendencies, and endeavour to substitute the reality principle. The reality 
principle for the pleasure principle which reigns supreme in id - the testing of 
reality is rather one of the functions of the ego (Freud, 1927). 
Symonds (1949), a leading psychoanalyst, maintains that the term ego 
is "used to refer to that phase of personality which determines adjustment to the 
outside world in the interest of satisfying inner needs". This concept of ego has, 
however, been modified by some recent ego psychologists, who view ego as 
having a source of energy of its own, and as taking pleasure not only in the 
gratification of id impulses, but also in the mastry of the environment (Pervin, 
1970). 
Ego is both conscious and unconscious and controls motor as well as 
mental operations, Fenichel (1945), one of the frontline psychoanalysts, 
identifies perception, motility control, binding tension and judgment as the 
functions specific to the ego. Apart from these four functions, Symonds (1951) 
adds synthesizing as the fifth function. 
Cattle (1949) has considered ego-strength as one of the factor of 
personality which is commonly known as "ego weakness vs. higher ego 
strength" and it refers to the ability of a person to maintain ego and adjustment. 
Barron's (1953) conceptualization of ego strength, derived from the ego-
strength scale item content and personality and intelligence test correlate 
involves psychological stability and health of personal adequacy and vitality, 
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permissive morality, lack of ethnic prejudice, emotional outgoingness and 
spontaneity and intelligence. 
To Pederson (1965) ego-strength is a person's ability to deal with 
reality. He observed that subjects with high ego strength will have greater 
unconscious concern for achievement than subjects with low ego strength. This 
observation is consisted with many other previous researches on the 
relationship between ego-strength and need for achievement. Bidwell (1969) 
reported that ego strength is positively related to appropriate vocational goal 
experience, accurate self knowledge in the area of aptitude, interests and 
progress towards work. 
Ego-strength can be defined as the total psychic energy at the disposal 
of the individual enabling him to enjoy his strivings to master the environment. 
It is not the amount troubles, conflicts, and crises that a worker encounters but 
the manner and confidence with which he encounters them. A worker scoring 
high on ego-strength pattern is characterized by larger delayed rewards or goals 
for which he must either await or work, with high achievement or motivation 
and less uncontrolled impulsivity (Hasan, 1974). 
An important aspect of ego strength, according to McClleland (1951), 
is the accuracy of the individuals self picture. An accurate self picture should 
include all the significant self related perceptions even if they are consistent 
and unfavourable. 
Metapsychologically, part of the ego is considered to be conscious, 
and part unconscious. The unconscious part together with the id is responsible 
for the unconscious defence mechanism, whereas the preconscious and 
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conscious are responsible for the decision and actions of the total personality. 
In addition to this function, in which the ego is but an aspect of the total 
personality, we assume that it has an autonomous zone. 
Freud (1940), in one of the last of his essays, identified the ego as an 
intermediatory agency of the physical apparatus between the id and the external 
world. Its role as regards external events is directed toward bringing about 
changes in external world which are to its own advantage. As to internal 
events, the ego attempts to achieve mastry over the instinctual demands, it 
achieves this aim by satisfying, postponing, or repressing these instinctual 
demands. In this it is guided as Freud stated, "by consideration of the tensions 
produced by stimuli, whether these tensions are present in it or introduced into 
it". 
Self-esteem - a personality factor is very closely related to ego-
strength, hence, description of this factor seems to be very important. So far as 
its meaning is concerned, the dictionary of psychology defines self-esteem as 
"a term given to the evaluation an individual makes of and applies to himself. It 
can express positive and negative feelings and indicate the extent to which the 
individual believes himself or herself to be significant, capable and worthy". 
Although self-esteem is a concept which may be applied to general feelings of 
worthiness. 
There are so many concepts and terms which are interchangeably used 
as an aspect of self-esteem. The terms are: self love, self-acceptance, or 
rejection, self-satisfaction, self evaluation, self appraisal, self worth, sense of 
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adequacy or personal efficacy, social competence, self ideal congruence, ego or 
ego-strength. 
Self-esteem is one dimension of self concept and refers specifically to 
our self evaluations. It is also termed as self worth and is understood as 
generalized feelings of adequacy or inadequacy on the part of the individual. It 
refers to the value one places on self identity repressing the degree of 
congruency between the perceived self and ideal self, reflecting the sense of 
dissatisfaction or a feeling of low self-esteem.. Such a feeling of low self-
esteem leads to inferiority complex. Coopersmith (1981) defined self-esteem as 
a positive or negative attitude and value by which a person view the self image 
and the evaluation or judgement he makes about it from the person's self-
esteem. In psychological terms it provides a mental set that prepare a person to 
respond according to the expectations of success, acceptance and personal 
strength. Self-esteem is also a social product. It emerges within the framework 
of social interaction with children and significant adults. Self-esteem is one of 
the dimensions of personality which will help in knowing the personals 
satisfaction and effective functioning whether people's self-esteem is high or 
low has a tremendous impact on their ability to derive joy and satisfaction from 
life. It affects how they anticipate or how others will respond to them and what 
they think they can accomplish (Geeas, 1971). The evaluative component of 
the self is called self-esteem, (Sha, 1987). People who value their competence 
and worth in terms of positive terms are said to have high self-esteem and those 
whose self evaluation are poor are described as having low self-esteem 
(Pestonjee, 1995). An important aspect of self-esteem is self-confidence. Self-
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esteem provides a mental set that provides a person to respond according to 
expectation to success, acceptance and personal strength. 
After bringing into light the ego strength and its related concepts, it is 
now essential to give descriptions of the concepts which are independent 
variable and are likely to influence one's ego-strength. The descriptions of 
independent variables are given below : 
1.3 Social Support 
Literature on social support suggests that it is an important concern in 
our daily lives. This concept has also emerged as the moderator and mediator 
of stress. Lack of social support has been associated with risks for emotional 
problems, excessive worry, self-preoccupation and stress proneness (Blazer, 
1982, House et al., 1982). 
The concept of social support has variously been defined by the 
researches as social bounds (Henderson, 1977), social networks (Mueller, 
1980) meaningful social contact (Cassel, 1976), availability of social confident 
(Brownell et al, 1975) and human companionship (Lynch, 1977). Bowlby 
(1969) defines social network resources as the available social network 
relationships that objectively may be called upon for help in times of need and 
that offer stable attachment to a social group. In other words, it may be stated 
that social network resources indicate the type and number of existing 
relationship person having who provide him help whenever he needs. Cohen 
and Syme (1985), and House and Kahn (1985) called social network as 
structural support. Structural support refers to the existence of an inter-
connections between socialities (e.g. marital status, close family and friends) 
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participation in group activities and religious group activities. Henderson 
(1981) has pointed out that other informal avenues of assistance may be 
obtained and he called them diffuse resources. There may be other inter-
personal contacts besides gang, friends, and ties with community organization. 
Cohen (1982) noted "help is where you need it" and he suggests the source of 
support may be formal, institutional or informal help. These definitions suggest 
that there are three aspects of social support i.e. (i) social network resources, 
(ii) supportive behaviour, and (iii) the subjective appraisal of support. 
Social support refers to the perceived comfort, caring, esteem or help a 
person receives from other people or groups (Cobb, 1976, Gentry & Kobasa, 
1984, Wallston et al, 1983, Wills, 1984). According to Cobb (1976) people 
with social support believed that they were loved and cared for, esteemed and 
valued, and part of a social network, such as a family or community 
organization, that can provide goods, services and mutual defense at times of 
need or danger. Kahn and his associates (Kahn, 1979, Kahn and Automucei, 
1980) define social support as the expression of liking, admiration, respect, 
love, agreement and affirmation as well as the provision of direct aid 
assistance. It is apparent that social support is multidimensional construct 
which not only represents that the person has social relationship but also 
indicates that he is esteemed and cared for. As a product of social activities or 
transactions he perceives that a support can come from many different sources 
- the person's spouse or lover, family, friends, co-workers, physician, or 
community organizations. Social support is defined as the comfort, assistance, 
or information one receives through formal or informal contacts with individual 
or groups (Walston et al., 1983). 
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Another aspect of social support is the kind of help person receives 
from others i.e. emotional, personal, practical, informational and instrumental. 
It is more concerned with the quality and amount of support given by different 
resources. According to Caplan's theory (1974), social support implies 
enduring pattern of continuous or intermittenties that plays a significant role in 
maintaining the psychological and physical integrity of the individual over 
time. For Caplan, a social network provides a person with "psychological 
supplies for the maintenance of mutual and emotional health. According to 
them functional support indicate whether interpersonal relationship serve 
particular function or not (e.g. provide affection, feeling of belonging or 
material aid). According to Shumaker and Brownell (1984) supportive 
behaviour would be seen as an "exchange of resources between at least two 
individuals perceived by the provider or the recipient. These interactions tend 
to be viewed as supportive when they are intended to gratify people's need 
(Thoits, 1983). 
Cognitively oriented theorists pointed out that it is not the availability 
or the receipt of support that is important, but its perception or feeling that he 
has supportive network and can get supportive behaviours whenever he needs 
has beneficial and facilitative positive effect. 
Observations in a variety of settings have led to the idea that social 
support (a) contributes to positive adjustment and personal development and 
increased well being in general (Cohen and Wills, 1985, Brenda et al., 1990) 
and (b) provides a buffer against the psychological consequences of exposure 
to stressful life events (Cohen and Cosyme, 1985, Cohen and Wills, 1985, 
Kessler and McLead, 1985). 
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Bowley's theory of attachment relies heavily on his interpretation of 
social support. When social support in the form of attachment figure is 
available early in life. Bowley believes children become self-reliant, learnt to 
function as support for others, and have a decreased likelihood of 
psychopathology in later life. Bowley has also concluded that the availability of 
social support bolsters the capacity withstand and overcome frustrations and 
problem solving challenges. There are some studies which seems to support 
this concept of social support among children and adolescents and in addition 
to these there is also evidence of the detriment effect of lack of support in 
adults (Sarasonetal., 1983). 
Types of social support 
Researchers have suggested that there are five types of social support 
(Schaefer et al., 1981, Cohen & Mckay, 1984, House, 1984, Wills, 1984, 
Cohen and Wills, 1985, Cuttrona & Russell, 1990,). 
1. Emotional support : It involves the expression of sympathy, caring and 
concern towards the person. It provides the person with a sense of comfort, 
reassurance, belongingness and of being loved in times of stress. 
2. Esteem support : Esteem support occurs through people's expression of 
positive regard for the person, encouragement and agreement with the 
individual's ideas or feelings, and positive comparison of the person with 
others such as people who are less able or worse off. This kind of support is 
required to build the individuals feeling of self-worth, competence, and of 
being valued. Esteem support is especially useful during the appraisal of stress, 
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such as when the person assesses whether the demands exceed his or her 
personal resources. 
3. Tangible or instrumental support or functional support : This type of 
support involves direct assistance, as when people give money or tend to help 
out the person at the time of stress. 
4. Informational support : Information support includes giving advice, 
directions, suggestions or feed back about how the person is doing. For 
example, a person who is ill might get information from family or a physician 
on how to treat the illness. 
5. Network support or structural support : It provides a feeling of 
membership in a group of people who share interests and social activities. 
Recently social support has been classified into two categories: 
perceived support and received support. Perceived support most generally 
refers to the psychological sense of support derived from feeling loved, valued 
and part of network of reliable and trusted social relationships (Gottlieb, 1985). 
It is more stable overtime because it is context dependent. Received support, on 
the other hand, represents concrete instances of helping derived from one's 
social network, with this help or 'provisions' usually being categorized as 
emotional support, instrumental support, appraisal support, and informational 
support (House & Kahn, 1985). Some authors have used the term 'enacted' 
support in the place of received support (Barrera, 1986; Tardy, 1985). 
The type of support a person receives and needs depends on the 
stressful events. For example instrumental and structural support may be more 
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important for friends and family members. Emotional and informational 
support may be particularly important for people who are seriously ill. 
1.4 Level of Education 
Level of education is another independent variable of the study. 
Teachers have different level of education which is required for teaching at 
different grades e.g., T.G.T. teachers are trained graduate for teaching upto 
class X, PGT teachers for teaching upto class XII and higher qualification like 
M.Phil., Ph.D. etc. is essential qualification for teaching at degree colleges and 
for university level. Higher education is expected to provide more confidence 
among teachers. It provides more knowledge, more illumination of mind and 
greater level of confidence. Their confidence is expected to further improve 
due to better job-opportunities with higher salaries if they are better qualified. 
The present study is a humble attempt to study the effect of marital 
status, social support and level of education on ego-strength among male and 
female teachers. 
1.5 Objectives 
The present study was conducted in order to obtain certain objectives. 
The objectives are stated as follows : 
1. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of the total sample. 
2. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of male teachers. 
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3. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of female teachers. 
4. To find out the contribution of Social support (four dimensions) and 
level of education on ego-strength of University teachers. 
5. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of school teachers'. 
6. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of male university teachers. 
7. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of female university teachers. 
8. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of male school teachers. 
9. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of female school teachers. 
10. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of married teachers. 
11. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of unmarried teachers. 
12. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of male married teachers. 
13. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of female married teachers. 
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14. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of male unmarried teachers. 
15. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of female unmarried teachers. 
1.6 Hypotheses 
Keeping in view the above objectives, the following null hypotheses 
were framed for empirical verification : 
1. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of the total 
sample. 
2. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male teachers. 
3. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
teachers. 
4. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of University 
teachers. 
5. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of school 
teachers. 
6. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male university 
teachers. 
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7. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
University teachers. 
8. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male school 
teachers. 
9. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female school 
teachers. 
10. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of married 
teachers. 
11. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of unmarried 
teachers. 
12. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male married 
teachers. 
13. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female married 
teachers. 
14. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male unmarried 
teachers. 
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15. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
unmarried teachers. 
1.7 Delimitations 
Every research is limited in several ways. The present investigation 
has also certain delimitations which are as follows : 
1. Selected sample was drawn only from Aligarh Muslim University, 
Aligarh, whereas the study could have been conducted on other 
universities teachers. 
2. The number of teachers included in the sample was limited to 322. 
3. It is only for the sake of convenience that ego-strength is considered 
as dependent variable and social support, marital status, level of 
education are considered as independent variables. A two way 
analysis could reveal the effect of ego-strength on other variables. 
4. Study can be conducted taking different variables which may 
contribute to ego-strength among teachers e.g. the role of institution 
particularly the institutional climate can be investigated. Whether the 
institutions to which the teacher is affiliated is able to provide an 
emotionally healthy and humanitarian climate to the teachers seems 
to be utmost importance in enhancing/maintaining ego-strength. 
Chapter - II 
Review of Related Studies 
REVIEW OF RELATED STUDIES 
In the preceding chapter, detailed discussion about the meaning and 
concepts of different independent and dependent variables have been 
presented. The present chapter is aimed to describe and discuss the available 
and relevant research studies and theoretical deliberated explanations, which 
are directly or indirectly related to the present investigation. The chapter 
will follow variable-wise presentation of the survey of literature in the same 
sequence which was adopted in Chapter-I describing the concepts and 
meaning of each variable that follows. 
2.1 Studies related to Ego-Strength 
In the present research ego-strength is a dependent variable which is 
one of the personality variable that seems to influence ones own motives, 
desires, and in mastering the environment in accordance with his/her 
motives. 
Adaval (1973) investigated the relationship of conformity 
behaviour with various personality factors. The findings were (i) high level 
of anxiety, lack of confidence, submissiveness, group dependence and low 
ego strength were correlated with conformity behaviour, (ii) Low 
conformity subjects were confident, dominant, self sufficient and possessed 
high ego strength and a low level of anxiety. 
In one of the study Singh and Shrivastava (1979) examined the 
influence of ego-strength and alienation on performance of blue collar 
industrial workers. These sample consisted of 150 workers of Diesel 
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locomotive works, Varanasi (U.P.). The level of performance was assessed 
on the basis of production records for the year (1977-78). The results 
indicated that the level of performance of high ego-strength group was 
significantly higher in comparison of low ego-strength group of workers. 
Ego-strength and performance were positively correlated. But the partial 
correlation showed that performance was not significantly affected by ego 
strength and alienation rather the level of performance itself affected the 
ego-strength and alienation and its relationship.. 
Singh & Shrivastava in 1981 administered the Employee's scale 
and Hasan's ego-strength scale on 200 Indian blue coller workers, and their 
supervisors were given the performance rating scale to ascertain Ss work 
performance. Results showed that (1) the performance of the high morale 
group and (2) the performance of the high ego-strength group was better 
than the low ego strength group. Findings indicate the Ss with high ego-
strength were more productive than Ss with low ego-strength. The 
relationship between morale and performance, however, was not as strong as 
has been previously reported. 
Kundu (1984) studied Creativity, Ego-strength and Extraversion in 
a theoretical framework. Sample consisted of 252 subject from the 
metropolitan city of Delhi. The subjects in the study comprised XI grade 
students of arts and natural sciences of age level 15+ years. Some of the 
findings were (1) Introverts were more creative than extroverts (2) 
Creativity was positively and highly related with ego-strength. (3) Science 
students were more creative than arts students, (4) Individuals high on ego-
26 
strength were more creative than those low on ego-strength, (5) The high 
creative were consistently high on originality. (6) Subjects higher on ego-
strength had higher scores on originality. (7) Subjects higher on ego strength 
had higher scores on flexibility. (8) Psychoticism was negatively and highly 
related with ego strength. 
Pandey (1985)*studied the affectional deprivation, ego-strength and 
adjustment pattern among visually handicapped children. Out of 18 schools 
for blind children in U.P., two schools were randomly choosen for study. 
The major findings were (i) the deprivation as felt by rural blind children 
was significantly more acute than that felt by urban blind children, (ii) It 
was found that blind children had poor ego strength and poor adjustment. 
(iii) Emotionally they appeared immature and hence there was need for their 
rehabilitation. 
Dutt (1986) tried to explore the inter-relationship among creativity 
and its components, ego-strength and personality factors (Extraversion, 
neuroticism and psychoticism) with sex and students of science and arts. He 
hypothesized that the relationship between extraversion by creativity is non 
linear and there is. a negative relationship between ego-strength and 
psychoticism. Science students have greater ego-strength than arts students. 
The subjects in this study comprised XI grade students of arts and natural 
sciences from central schools. The sample of this study consisted of students 
of age level 15+ years. For measuring (1) creativity, (2) extraversion, 
neuroticism and psychoticism and (3) ego-strength, Torrence test of creative 
thinking, Eysenck personality questionnaire and Bender's Gestalt's test was 
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used. Creativity was found to be positively and highly correlated with ego 
strength. Introverts with high ego strength were more creative than 
extraverts with higher ego-strength. Subjects higher on ego strength had 
higher score on originality. 
Taber et al. (1986) investigated the actual levels of ego-strength 
and achievement motivation in 57 male pathological gamblers (aged 25-68 
years) to whom a battery of psychological test had been administered. 
Results showed that compared to the standardization group norms on the 
instruments used, pathological gamblers were significantly deficient in both 
ego-strength and achievement motivation via conformance. 
Gunthey & Jain (1988) aimed to investigate the use of drugs in 
relation to family environment, ego-strength and life stress. 20 drug users 
and 20 non drug users were taken from different universities and colleges of 
Rajasthan state. Age range was 18-25 years, they were from undergraduate 
and postgraduate classes and were matched on income and caste. The 
findings indicate that the drug users were more aggressive, made their own 
decisions and were neither helpful nor competitive. They ignore religious 
issues and have no set of clear organization. The non-drug users were clam, 
provided help for one another, had feeling of responsibility, actively 
participated in social and cultural activities. They possessed clear set of 
organization and structure in planning family activities. It was found that 
drug users scored less on ego-strength scale as compared to non drug users. 
They lacked self confidence. 
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Shrimaii and Broota (1988) examined the effect of surgical stress 
on ego-strength and perceived control. A field experiment was carried out to 
assess the effect of surgical stress on ego strength and perceived control 
varying levels of stress groups. The sample consisted of 30 major surgery 
patients and an equal no. of minor surgery patients and a matched group 
from the normal population. The tools used were Sinha's anxiety scale, 
Perceived control. Schedule developed by the investigators, and Hassan's 
ego strength scale. Both minor surgery and the control groups were 
significantly higher on ego-strength than their counterparts in the major 
surgery group. 
Prasad and Ramamurty (1992) administered the adapted version 
of Baron's ego-strength scale to assess the ego-strength of sixty subjects 
from each age group of 11-20, 21-30, 31-40, 41-50, 51-60, 61-70, 71-80, 81-
90. The contribution of several variables (social maturity, positive self 
regard etc.) related to ego-strength was assessed. 
Sinha and Prabhat (1993) administered an index of job satisfaction 
and an ego-strength scale to 100 male and 100 female secondary school 
teachers to investigate the relationship between ego-strength and job 
satisfaction, and any differences between men and women with regard to 
this relationship. There was a significant positive correlation between ego-
strength and job satisfaction for the total sample and for men and women 
separately. Both men and women showed about the same amount of ego 
strength. 
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Gahlaut et al. (1993) measured ego strength in co-neurosurgical 
and 40 general surgical patients before and after surgery. The general 
surgical group showed a marked increase in ego strength with an 
accompanying decrease in anxiety in the post-operative period. There was 
no change in ego strength in the neurosurgical group. 
Bhaduri (1993) studied the effect of life stress in ego strength in 
middle and old age groups. The pattern of life stress in middle and old age 
people, the differences in the life stresses of males and the influence of life 
stress in ego-strength have been studied. The findings show that female 
subjects and old age people are having higher life stresses and less ego 
strength. 
Hussain and Kumari (1995) examined the relationship between 
Eysenck's personality dimensions viz., psychoticism (P), Extraversion (E) 
and Neuroticism (N) with ego-strength and adjustment. The sample 
consisted of 100 undergraduate male college students of Patna Division. The 
tools were Hindi adaptation of Eysenck's personality questionnaire, Ego-
strength scale and Mohsin Shamshad adaptation of Bells-Adjustment 
inventory. The correlational findings indicated an inverse relationship of 
ego-strengtn to psychoticism (p < 0.01), non-significant positive relationship 
to extraversion and significant negative correlation to neuroticism (p < 
0.05). Findings based on mean differences on ego-strength and adjustment 
of high and low scorers categorized on three dimensions of E.P.Q. revealed 
a significant difference between the two groups and exhibited the greater 
psychoticism/neuroticism, lesser the adjustment, while greater the 
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extroversion, better the adjustment. In the case of ego-strength it was found 
that greater the ego strength lesser the psychoticism/neuroticism and greater 
the extraversion. 
Bharadwaj (1995) worked out to study ego-strength in a 
multivariate frame of 2x2x3 factorial design. The sample consisted of 250 
prisoners of Agra region either convicts or accused. Data were collected 
with the help of standardized tools of socio-economic status and 16 P.F. 
questionnaire. Results show that only one dimension (i.e. weak ego-
strength) of P.F. ' C to be prominent factor of personality criminals. Literate 
accused and illiterate convicts of middle and upper middle class possess 
weak ego-strength. On the other hand illiterate accused and literate convicts 
of middle and upper class and literate accused of lower middle class possess 
weaker ego-strength. It is discerned that prisoners upper middle and lower 
middle class and the incidence of crime has not been found in both high and 
low socio-economic status category. 
Hussain (1996) undertook a study to examine the effect of ego 
strength and anxiety on an individual's adjustment. Results indicate that in 
the case of ego-strength and adjustment the r value is negative and 
significant which indicates that higher the scores on ego-strength the lesser 
the scores on adjustment reflecting that greater ego strength leads to better 
adjustment. 
Uehara, et al. (1997) tested the validity of the ego-grasping 
orientation scale (ego). Theoretically the ego is a measure of mental health 
based on Taoistic (i.e. ancient Chinese) philosophy. A total of 68, 18-85 
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years old research participants completed the ego with measure of 
eastern/western orientation, self-esteem, assertiveness, desire for control, 
social interest, anxiety and depression. Results indicated that the ego may be 
a better measure of Taoistic mental health when combined with scales of 
eastern/western orientation, depression, self esteem and social interest. 
Torki and Mostafa (2000) studied the ego-strength and stress 
reaction in Kuwaiti students after the Iraqi invasion. Correlation between 
scores on an ego-strength scale and a checklist of 18 symptoms of stress 
reaction following the Iraqi invasion were calculated for two responses from 
503 Kuwaiti college students. Results from both measures indicated that 
students with higher ego strength scores tended to have fewer stressful 
symptoms. 
Eissler, et al. (2000) examined the psychoanalytic study of the 
child "living in history" and ego-strength. From his observation as a member 
of the US armed forces during world war II, the author examined the 
relationship between the ability to form constructive historical identification 
to "live in history" and ego strength. He examined that the American 
soldier's failure to draw upon such identifications represents an ego 
weakness that resulted in a greater frequency and intensity of 
psychopathology during the war. 
Rylands, et al. (2001) examined the effect of "accepting past" on 
depression in older women (ego integrity verses ego despair). The relative 
strength of the later life personality process of ego integrity, as 
operationalized by accepting the past, was tested as predictors - age, social 
32 
support, physical dependency, and positive and negative affectivity 73 older 
Australian women (aged 59-98 years) living in supported accommodation 
completed the anonymous self report questionnaire. The results showed that 
accepting the past was significant predictor in the multivariate model, along 
with social support, physical dependency, and positive affectivity. The 
results are discussed in terms of the utility - investigating later life 
personality processes as potential interventions for alleviating depression in 
older people. 
2.2 Studies related to Self Esteem 
Since the concept of ego-strength is closely related to self-esteem, it 
warranted to take up studies pertaining to self-esteem, that are given below : 
Shrivastava (1981) studied self-esteem during adolescence as a 
function of creativity components, personality adjustment and values. The 
main findings were that (i) Originality played an important role in 
personally perceived self of adolescents in comparison to other components 
of creativity whereas creativity production did not so in socially perceived 
self of adolescents, (ii) Adolescents having positive self-esteem tended to 
have more theoretical and aesthetic values whereas high self-esteem was 
found to be associated with high theoretical, aesthetic and moral values, (iii) 
Most of experiment on adjustment indicated that an increase in the level of 
adjustment of adolescent led to +ve self-esteem whereas deterioration in 
adjustment led to +ve self-esteem, (iv) The high creative production 
promoted personally perceived self when adjustment was high but for the 
promotion of socially perceived self high creative production was essential 
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when adjustment was high on socially perceived self but not on personally 
perceived self. 
Agrawal, (1982) studied the interaction effect of self-esteem, risk-
taking and home background on creativity. The sample comprised 200 male 
and 200 female of Agra university. The result showed that (1) Self esteem 
was found to be a significant factor to promote creativity, specially in the 
case of boys. In the case of girls its impact was not very powerful. (2) In all 
the designs, parental acceptance was found to be a very significant and 
positive factor in the development of creativity of both the sexes. (3) Risk-
taking and socio-economic conditions did not interact to influence 
creativity. The three factors (risk-taking, self-esteem and home background) 
did not interact with one another to influence creativity. (5) Risk taking and 
parental acceptance were found to be more important predictors of creativity 
than self esteem and socio-economic conditions. 
Man, et al. (1998) studied the relationship between attachment, 
self-esteem loneliness and casual attribution in Chinese trainee teachers. 
Results indicated that subjects with a preoccupied dismissing, and fearful 
attachment were lower in self-esteem than their secure counterparts, while 
secure and dismissing subjects had higher self esteem than the pre-occupied 
group. The fearful group was the most lonely, followed by the preoccupied 
and than the dismissing with the secure group being the least only. While 
differences in attributional styles were found between the high self-esteem 
group and low self-esteem group, the impact of attachment styles on 
attributional pattern was less obvious. The results suggest that the 4 
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attachment prototypes can be identified in Chinese individuals and that the 
quality of adult attachment has some influence on social functioning. 
Maurice & Richard (1998) studied self-esteem and negative effect 
and hypothesized that (i) individuals high in self-esteem report greater 
positive affect than those low in self esteem, (ii) individuals low in self-
esteem report greater negative affect than those high in self-esteem. Tests 
also showed that subjects low in confidence report significantly greater 
negative affect than subjects high in confidence. Thus the Watson, Tellegen 
theory of affect is supported and negative affect is linked to self-esteem. 
Suresh and Rajender (1999) investigated influence of self-esteem 
of executives on their decision making styles. The sample consisted of 333 
middle level executives. Finders decision making questionnaire 1 was used 
to measure self-esteem as a decision maker. This consists of 6 items and 
questionnaire consists of 31 items both DMQ-I and DMQ-II were developed 
by Leon Mann (1982). Results reveal that executive with high decision self-
esteem adopt vigilant decision style more than executives with low decision 
self-esteem. The executives with low decision self-esteem adopt decision 
styles (hyper-vigilance, defensive avoidance, procrastination, buckassing, 
and rationalization) that interfere in reaching a high quality decision. 
Weyjlah, et al. (2000) investigated self- esteem and life satisfaction 
among librarian refugees in Ghana. Responses by 90 refugees (45 males and 
45 females, mean age 36.7 years) to questionnaires suggested that a majority 
of refuges were not satisfied with their present life. Males generally 
indicated they were more satisfied with life than females. There was no 
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significant difference between males and females regarding self-esteem. 
There was however a positive correlation between self-esteem and life 
satisfaction. The author conclude that while self-esteem of the refugees was 
relatively high, overall life satisfaction was very low, implication for govt. 
and agency services are briefly discussed. 
Chiristou, et al. (2001) examined the relationship between 308 
Freshman and Sophome preservice teachers' general self-esteem and 
mathematics achievement through the inclusion of variables that are 
supported by recent research in psychology and social cognitive theory. A 
structural equation model is used to examine the paths from mathematics 
achievement to general self-esteem and vice-versa. To this end, the concept 
of self-esteem and the relationship between self-esteem and academic 
achievement are first explained, followed by a description of the base line 
model that was used for analysis of the data. The preservice teachers self-
esteem significantly influenced by their mathematics achievement through 
the hypothesized intervening variables such as the teacher's appraisal, the 
perceived comparative performance in mathematics, and the mathematics 
teaching confidence. The researchers discussed that the findings are in line 
with the results of previous studies indicating that self-esteem is formed and 
influenced by evaluations of significant others for one's own behaviour. In 
this context, the results provide a strong case for the role of educators in the 
formation of preservice teachers perceptions of themselves both as students 
and future teachers of mathematics. 
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Forthofer, et al. (2001) explored and compared the self esteem, 
stress, and social support in maintenance or improvement in physical and 
psychological functioning over 12 months in older men and women with 
cardiovascular diseases. Data from 502 adults over 60 years of age showed 
that self-esteem and stress were both significantly associated with 
functioning when demographic and clinical factors were controlled. Men 
were significantly more likely than women to maintain or improve in 
functioning. Self-esteem, stress, compliance with medication regimense, and 
marital status were significantly associated with maintenance or 
improvement of functioning among women. Only age and stress were 
significantly associated with maintenance or improvement in functioning 
among men. Findings indicated that (1) stress and self-esteem were stronger 
predictors and (2) women in the highest quartile of the self-esteem 
distribution were approximately five times as likely to maintain or improve 
their functioning as women in the lowest quartile. 
Suchitra and Sarada Devi (2002) studied self-esteem of women 
employees in different occupations in Hyderabad city. Exploratory research 
design was adopted for the study. The total sample comprised of 90 working 
women, 30 were class IV employees, 30 were clerks and 30 were 
administrators/professionals. It was found that income, education, work 
experience and extent of family/spousal support were significantly and 
positively related to self-esteem of women employees. Hence women with 
higher income, higher education, higher work experience and higher 
family/spousal support had higher self-esteem. 
37 
Shayam and Yadav (2002) assessed and compared depression and 
self-esteem of the institutionalized and non-institutionalized subjects. 
Findings revealed that non-institutionalized aged subjects were more 
depressed than the institutionalized aged where as self-esteem was found to 
be higher in institutionalized aged subjects. Having discussed ego-strength 
and its related concept viz. self-esteem, now, it is pertinent to take-up 
related independent or predictor variables viz., marital status, social support 
and level of education for discussion. 
2.3 Studies related to Marital Status 
Nayak, (1982) studied adjustment and job satisfaction of married 
and unmarried lady teachers. The major findings of the study were : (1) No 
significant difference in the job satisfaction of married and unmarried 
female teachers working in rural and urban areas was found. (2) No 
significant difference was found in the teaching aptitude of married and 
unmarried female teachers of different categories working in rural and urban 
areas. (3) Adjustment problems were observed in the context of unmarried 
lower division teachers and upper division teachers, whereas no significant 
adjustment problems were observed in the case of unmarried teachers. (4) 
No significant difference was found in the adjustment of urban and rural 
married teachers of lower division and upper division categories, whereas 
married lecturers were found to have some adjustment problem with their 
environment. (5) Teaching aptitude was found have a significantly positive 
relationship with job satisfaction of female teachers. (6) Job satisfaction was 
not found to affect the adjustment of female teachers significantly. (7) 
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Differences in the job satisfaction of married and unmarried female teachers 
of different categories working in rural or urban areas were not found to be 
significant. 
Sharma and Hussain (1992) examined the relationship between 
marital adjustment and interaction dimensions of personality. The sample 
consisted of 200 couples of different localities of Aligarh city. The data 
were analysed by means of Pearson product movement correlation method. 
Significant negative relationship was found between marital adjustment 
scores and trust scores and marital adjustment scores and social intimacy 
scores among most of the group of subjects. Significant positive relationship 
were found between trust and social intimacy scores among all the group of 
subjects. 
Pradhan and Misra (1995) explored spouse support satisfaction 
and quality of the marital relationship as related to stress among 50 doctor 
couples. Results show that spouse satisfaction was related to work stress in 
men but not in women. Quality of marital relationship was related to stress, 
specifically to work stress, in men. Family stress, on the other hand, was 
related to the quality of the marital relationship in both men and women. 
Wickrama, et al. (1997) used a comprehensive structural equation 
model to investigate how occupation is linked to physical health in a 
longitudinal study of 330 married men and 300 married women. Results 
indicate that occupational quality influences health risk behaviour (measured 
by composite indices) for both men and women through a series of 
mediating variables; social integration, marital integration and psychological 
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control. Health risk behaviour is related to adverse change in physical health 
status over 2 years period. Occupational quality influences social and 
marital integration and psychological control for both husbands and wives. 
Social integration and marital integration also enhance husband's 
psychological control, but marital integration is the only factor contributing 
to wive's psychological control. In turn psychological control is associated 
with health risk behaviour for both husbands and wives. In addition both 
social and marital integration directly determined husbands health risk 
behaviour, while social integration is the only variable to directly influence 
wives health-risk behaviours. 
Pasch, et al. (1998) studied how spouses help each other confronted 
with personal difficulties is an unexplored but potentially important domain 
for understanding how marital distress develop. Newly married couples 
participated in interaction two tasks: a problem solving task in which spouse 
discussed a marital conflict and a social support task in which spouses 
discussed personal, non marital difficulties. Observational coding of these 
interactions showed that wives support solicitations and provision 
behaviours predicted marital outcomes two years later, independent of 
negative behaviour during marital problem solving discussions. In addition, 
couples who exhibited relatively poor skill in both behavioural domains 
were at risk for later marital dysfunction. These results suggest that social 
support exchanges should be incorporated into social learning analyses of 
marriage and into programs designed to prevent marital distress. 
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Shaw, et al. (1999) investigated a prospective study of the effect of 
marital status and family relations on young children's adjustment among 
African American and European American families. The study investigated 
the effects of divorce and family relations on young children's development 
prospectively. Results indicated that divorced European American and 
African American families demonstrated higher rates of pre-school age 
behaviour problem, and already divorced families showed similar trends. 
Parent conflict and behaivour problems accounted for predivorce differences 
in child behaviour problems, whereas rejecting parenting accounted for 
differences in problem behaviour between always single parent and always 
two parent families. 
Graham, et al. (2000) examined the relation between parental 
status and marital adjustment of employed individuals. The sample consisted 
of 91 individuals 47 employed wives and 44 employed husbands. Data were 
collected through questionnaires and interviews with each individual. This 
study found that men with children reported higher levels of marital 
adjustment compared to men without children and women with and without 
children overall, women with children reported lower levels of marital 
adjustment compared to women without children and men with and without 
children. The study also investigated the potential moderating effects of 
social support on the relation between parental status and marital 
adjustment. As expected, women with children who reported lower social 
support were more vulnerable to lower marital adjustment then were other 
groups of women. Level of social support was not a moderator for men. It 
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stressful job experiences and feeling more daily stress and tension. Hostility 
scores were not found to be significantly related to stressful marital 
experiences or quality of general social support, although there were trends 
for hostility scores to be negatively related to social support from the 
subjects supervisors and husbands. Higher hostility scores were related to 
greater outward expression of anger. 
Leslie (1989) examined the role of social relationship in husbands 
and wives' adjustment to work and family stress in 60 dual income couples. 
Men and women who reported greater stressors experienced less well-being. 
with women focusing more on family stressors than men. The aspects of 
social support considered were of little benefit in understanding adjustment 
in this sample, although social support better predicted adjustment for 
women than for men. 
Raymond et al. (1989) studied social support, life stress and 
psychological distress. The hypotheses they investigated were that (1) there 
will be significant main effects for the structure measure of network. (2) and 
significant buffering effects for the functional buffer measure. The results 
did not show any statistically significant sex differences. Comparison with 
available norms indicated that this sample reported moderate amounts of life 
stress, social support and symptomatology. This study found buffering 
effects, but no main network effect. 
Ladwig et al. (1990) examined the role of social support provided 
by spouse, friends and relatives on relationship between strains and 
depressive affect among 93 women. Strains from three life domains 
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including financial, marital and parental were measured. Results indicate 
that support operated differently depending on the source of support and 
type of strain experienced. Results confirmed the main effect and coping 
hypothesis. Only support provided by relatives played a significant 
moderating role in the strain outcome relationship. 
Singh (1990) examined the relationship between levels of 
occupational stress and social support (SS) in 113 flight nurses. Subjects 
reported low levels of occupational stress and high level of social support. 
Significant negative correlations were found between social support and 3 of 
4 occupational stress subscales: job satisfaction, organizational stress, and 
somatic distress. High level of perceived social support were associated with 
low levels of perceived occupational stress. 
Jennings (1990) studied stress, locus of control, social support and 
psychological symptoms among 300 head nurses. Results supported the 
hypothesis that perceived stress from both work and nonwork sources was 
positively related to psychological symptoms. Direct effects for both 
internal locus of control and social support while weak were manifest as 
expected; these variables demonstrated a negative relationship with 
psychological symptoms. None of the hypothesized buffering effects were 
detected. Regardless of gender, the head nurses psychological symptoms 
were one standard deviation higher than nonpatient norms. 
Ogus (1990) examined the relationship between burnout, work 
stress and social support in 128 female nurses in medical and surgical wards. 
Results indicate that subjects with high social support and high satisfaction 
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with social support reported less burnout than subjects with little social 
support and less satisfaction with social support, regardless of level of work 
stress. No buffering effects of family support on burnout were found. Also 
surgical nurses reported more satisfaction with their social support than did 
medical nurses. 
Denton (1990) examined the relationships between bonding and 
supportive behaivour among Black professional women. Findings revealed 
two major types of supportive relationship : (1) other oriented, in which 
subjects bonds with "other black women emphasized the provision of support 
to the other, and (2) self-enchancing, in which subjects bonds with other 
black women were reciprocal in nature or were oriented toward self. Three 
main functions of support were found within these relationships : (1) social 
companionship, (2) task help, and (3) supportiveness. The receipt of 
supportiveness, resulted in highest levels of growth and development among 
subjects, thus most effectively validating and addressing their experience of 
bicultural stress. 
Reifman, et ai. (1991) surveyed 200 married professional women 
with at least one child living at home to investigate what type of 
occupational and role conflict stresses are associated with physical and 
depressive symptoms, and whether social support could protect individuals 
from the negative health effects of stress. Six stress indices predicted 
physical depressive symptoms, both concurrently and one year later. These 
stresses reflected perceptions of lack of authority and influence on the job, 
sex discrimination, a heavy work load, work imposing on relaxation, family 
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imposing on relaxation and overall suffering from role conflict. In contrast 
the expected results, social support yielded no stress buffering effects. 
Abdalla (1991) examined the differential moderating effects of life 
versus work support resources on the relationship of three job stressors (role 
conflict, ambiguity and overload) to employees perceived skill use and job 
satisfaction. For 291 males both work and life social support existed the 
negative effects of role ambiguity on both criterion variables. For 220 
female, life social support moderated the job stress skill utilization 
relationship and work social support moderated the job stress-job 
satisfaction relationship. 
Anderson (1991) studied the relationship between stress and 
burnout among nurses through a social network approach. 42 nurses 
completed questionnaires on nursing stress, role conflict and ambiguity 
burnout, absenteeism, and social support. Two types of support were 
generally available to nurses who were experiencing stress. Support from 
coworkers who were also under stress and support from a large number of 
staff on the unit. The ability of nurses to mobilize these two sources of 
support depended on their position in the network. Nurses who were more 
centrally located were able to mobilize both types of support in coping with 
stress. 
Nelson and Quick (1991) conducted a longitudinal study of 51 
male and 40 females newcomers to three separate organizations. The effects 
of availability and helpfulness of 10 sources of social support on subject's 
reports of psychological distress, satisfaction, and intension to leave and on 
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their supervisor's assessment of their performance ratings were examined. 
The availability of support activities such as offsite training sessions and 
business trips was associated with decreased psychological symptoms. 
Helpfulness of various relationship supports was associated with positive 
adjustment. Female subjects reported greater helpfulness of support from the 
supervisors and the secretary. 
Buunk and Hoorens (1992) analyzed classic and contemporary 
social comparison theory and social exchange theory as two theoretical 
perspectives particularly useful in understanding social support. These 
perspectives were employed to explain seemingly paradoxical phenomena in 
the domain of social support. The authors further, advocated that support 
sometimes has negative effects, the occurrence of stress itself can sometimes 
decrease the availability of support resources, and people believe that they 
give more support than they receive and that there is more support available 
for them than for others. 
Parasuraman, et al. (1992) examined relationship among work and 
family role stress (WFRS), work family conflict (WFC), social support (SS) 
and well being (WB) in the sample of 119 men and 119 women who were 
partners in double carrier relationship. Result showed that within domain 
relationships of stressors with well being are stronger than between domain 
relationships. Thus work and family role stressors were primarily related to 
job satisfaction and family satisfaction respectively. Whereas work and 
family role stressors as well as WFC were associated with increased job 
satisfaction, while spouse support was associated with greater family 
47 
satisfaction. Gender differences are also found in the relationships of 
stressors and SS with WB. 
Chappell and Novak (1992) examined outcomes of stressors 
among 245 nursing assistants working in longterm care institutions and 
tested the buffering hypothesis that negative effects of the stressors on 
nursing assistants working in long term care institutions are moderated by 
social support. The buffering hypothesis was not confirmed. Social support 
at work specifically training to work with residents with cognitive 
impairment and support from family and friends can assist nursing assistants 
in dealing with burnout and perceived job pressure. 
Orpen (1992) examined whether support from others can reduce the 
adverse consequences of stress at work among 138 black clerks who 
received support from black colleagues and from white superiors. Results 
indicate that the relationship between work stress and strain among these 
employees was moderated by peer support but not by support from 
superiors. 
Hibbard and Pop (1992) conducted a survey of 1,140 women to 
examine the extent to which social support at work is protective against 
death and the degree to which it explains mortality differences between 
employed women and those not in paid employment. Women's total role 
responsibilities and community involvement as an alternative source of 
social support and social integration, were also considered in the analysis. 
Results suggest that social support at work was protective against mortality 
risk differences between employed and non-employed women. Employed 
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women had a lower risk of death over a 15 year follow up period. Employed 
and unemployed women did not differ significantly in terms of some 
community involvement. 
Manfield, et al. (1992) studied the beneficial effects of job 
satisfaction in relation to social support at work and home in 85 female 
clerical workers. Results indicate that perceived social support from 
coworkers, supervisors and spouse contributed to greater job satisfaction. 
Van Dar and De Hens (1993) examined the differences between 80 
males and 75 females managers in work stress, social support, and strains 
(depression, health problems and job satisfaction). It was found that both 
work and life support were negatively correlated with work stress, only 
work support was strongly related to reducing work stress and was 
positively related to each measure of strain. Life supports were negatively 
related to depression unrelated to perceived health problems and positively 
related to job dissatisfaction. The study did not find that the women 
experienced more stress and strains than man did. 
Burk and Greenglass (1993) developed a research model to 
understand psychological burnout (PBO) among school based educators. 
The model takes into account 4 groups of predictor variables: individuals, 
demographic and situational variables, work stressors, role conflict, and 
social support (SS). Data based on 833 school based educators provide some 
support for the model in that work stressors were strong predictors of PBO. 
However, individual demographic characteristics were only weakly related 
to PBO, and levels of role conflict and SS were unrelated to PBO. 
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Greenglass (1993) examined the role of social support in the 
development of coping forms employed by 114 Canadian women and men 
managers when they are coping with job stress. Perceived support from 
one's boss and relatives and friends was assessed. Instrumental, preventive 
and palliative coping forms were measured with job stress. Regression 
results indicated that support from one's boss was a significant contributor 
to preventive and instrumental coping in women only. Additional findings 
were that relative and friend support was a significant negative contributor 
to palliative coping strategies also in women only. 
O'Neill, et al. (1993) describes the personal and procedural 
components of the teacher's supportive system, along with some descriptive 
and outcome information about 7 students who have received support from 
the system. This model that has been described for supervision and support 
has the potential to provide long term benefits with regard to teacher 
training and development. 
Sheffield, et al. (1994) examined the relationship between stress 
and social support (SS), and indices of psychological and physical health 
among 88 secondary school teachers. Bivariate correlational analysis 
revealed associations between life and job stress and a variety of general 
health questionnaire measure of psychological well being. Job stress was 
also correlated with self reported short-term sickness - absence from work. 
Social support measures did not generally predict psychological health 
outcome measures. In contrast, neither stress nor SS measures were related 
to self reported physical health problems or long term sickness absence. 
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Results indicate that self-reported stress was largely associated with 
psychological well being, and was not substantially related to indices of 
physical well being. 
Ray and Miller (1994) found that increased levels of family 
support were associated with increased level of emotional exhaustion during 
period of home/work stress. High level of depersonalization of nursing home 
residents were associated with high levels of home/work stress and low 
levels of supervisory support. 
Geller and Hobfall (1994) examined gender differences in job 
stress, tedium and social support in the work place for 61 men and 55 
women. The differential effects of each source of support (supervisors, 
coworker and partner) on tedium and job stress were also assessed. Results 
from self report questionnaires show that women and men reported similar 
amounts of job stress and similar amount of work support. Women reported 
the experience of more tedium than men, and men reported the receipt of 
more household assistance than women. Work place support was found to be 
more effective for men than women. For men household assistance was 
related to lower tedium, but for women, household assistance was related to 
greater tedium. 
Osseiran and Elanacian (1994) examined the relationship between 
social support (SS), anxiety and academic achievement among prospective 
teachers. Stepwise multiple regression analysis of social support variables to 
anxiety found emotional support negatively related to teaching anxiety while 
satisfaction with instrumental support negatively related to trait anxiety. 
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also was found that affective support and moderating effects, but no such 
effects were evident from instrumental support. 
Shrivastava and Agrawal (2002) investigated the effect of marital 
status on depression and self-esteem in aged persons and hypothesized that 
(1) there is significant relationship between the marital status and depression 
in aged people. (2) There is significant relationship between self-esteem and 
marital status of aged people. A sample of 60 widows (30 male + 30 
females) and 30 pairs of couples (30 males + 30 females) aged 65 years and 
above were taken for the present study. Depression and self-esteem were 
assessed by using Dubey Depression scale, and Prasad and Thakur Self-
esteem inventory respectively. Findings reveals that there is significant 
effect of marital status on depression and self-esteem. Adjustment to death 
of a spouse is especially difficult in old age and the level of depression is 
high in widow because of the economic insecurity. There is a significant 
relationship between the marital status and level of self-esteem among aged 
people. The aged widowed have more negative self-esteem than aged 
couples. It is because the marital relationship is an important source of both 
socio-emotional and economic support for people. 
2.4 Studies related to Social Support 
Another independent variable of this study is that of social support-
a social variable, studies related to social support are presented below : 
Houston and Kelly (1989) studied hostility in employed women in 
relation to work and marital experiences, social support, stress and anger 
expression. Subjects with higher hostility scores reported having more 
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Greenglass, Fiksenbaum, and Burke (1994) examined the 
relationship between social support and burnout over time in 179 female and 
182 male full time teachers. Regression results indicate a significant effect 
on year burnout due to an interaction between family and friend support as 
assessed one year earlier and perceived work stress in 2 years. Results 
indicate that a process model of burnout can be developed that predicts the 
outcome of perceived social support and work stress as interacting variables. 
Unden (1994) studied social support at work and its impact on 
health. Social support had 9 predominently linear relationship with heart 
rate, subjects with the least social support had the highest heart rate. In an 
another study, Unden assessed employee absenteeism as a function of social 
support in 133 adult clerical workers. Subjects who perceived that they had 
good social support at work had a lower level of absenteeism and reported 
fewer psychosomatic symptoms than those who perceived their social 
support as unsatisfactory. 
Tyler and Cushway (1995) tested the effect of coping strategies, 
social support (SS) and job satisfaction, on psychological distress from 
occupational stressors in nurses. Negative main effects on mental well being 
were found for workload, lack of SS, inadequate preparation, conflict with 
other nurses and doctors, and use of avoidance coping strategies. Buffering 
effects of coping strategies, SS, and job satisfaction on psychological 
distress were found to be very small or non significant. 
Cheuk and Wong (1995) pointed out the difficulties that 80 
teachers encountered in their work, the extent to which the job related 
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difficulties would induce burnout, and whether or not social support (SS) 
could buffer the adverse effects of stress on burnout. In service teachers 
enrolled in a teacher training program filled out the stress inventory for 
teachers and questionnaires addressing SS and burnout. Results indicate that 
difficulties with other teachers, supervisors, students and parents of students 
were associated with burnout. No support was obtained for the prediction 
that SS from other teachers, supervisors, and family members could 
counteract the adverse effect of job stress. 
Wolfgang (1995) studied the influence of co-worker's social 
support (SS) and job stress among 378 male and 218 female pharmacist's, 
career commitment. Subjects completed the health professions stress 
inventory to examine professional recognition, patients care responsibilities, 
conflicts, and professional uncertainties. Subjects demographic 
characteristics and SS they received from coworkers were also assessed. 
Career commitment of male and female subject did not differ significantly, 
and was positively related to coworker's social support. Only one stress 
factor i.e. professional recognition was significantly associated with career 
commitment for women, but all 4 stress factors were related to males level 
of career commitment. 
Korabik and Van Compen (1995) examined the influence of sex 
and gender role orientation on social support and coping with work stressors 
in 17 men and 18 women managers. Biological sex was more important in 
determining work stressors experience whereas gender role orientation was 
more influential in affecting coping social support, women reported 
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encountering more work stressors and coping with general stressful situation 
through self blame. Subjects high in expressivity were more likely to report 
coping with specific social support through both avoidance and seeking 
support, than those low in expressivity. They also reported receiving more 
emotional and overall support in specific social support than did those low 
in expressivity. 
Walsh and Jackson (1995) assessed the ways in which partner 
support and gender mediate the individual's experience of active coping in 
unemployment. The results revealed the impact of purposive activity in a 
sample- 75 unemployed women and men with dependent children. Subjects 
with purposive partners reported better relationship quality lower severity of 
problems, and a lower incidence of use of both active avoidance coping 
strategies and less reliance on the support of professionals. Women reported 
poorer relationship quality, while lack of support from the partner had a 
much greater effect on women. Unsupported women reported higher 
problem severity and a greater need for practical help, outside the family. 
Nitz, et al. (1995) assessed the role of stress, social support and 
family environment on adolescent mothers parenting behaviours. Findings 
revealed that the adolescent mother's own mother was the most frequent 
source of conflict. Mother who identified more individuals as a source of 
conflict tended to have less positive parenting behaviours. Social support 
moderated the effect of interpersonal conflict when conflicted network were 
large. 
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Finch, et al. (1997) analysed the factor structure of received social 
support, dimentionality and the prediction of depression and life 
satisfaction. Covariance structure analysis were carried out on the inventory 
of socially supportive behaviours (ISSB, M Barrera, et al. 1981) to 
corroborate a hypothesized 4 factor measurement model of received social 
support. All 4 dimensions of the ISSB exhibited positive relations with life 
satisfaction, and total ISSB scores explained as much variance in life 
satisfaction as did the individual subscales. In general the 4 ISSB 
dimensions proved to be differentially related to depression and life 
satisfaction in ways that were predictable, informative, and theoretically 
meaningful. Results illustrate the utility of a multidimensional 
conceptualization of the construct of enacted social support. 
Laireiter, et al. (1997) examined the modes and sources of social 
support under condition of daily hassles and major life events as 
preconditions and concomitants of coping. In 2 Pilot studies, it was found 
that sources of social support greatly depend on the context studied. The 
selection of supporters with the stressors, the closeness of the supporters 
with the supportee and their similarity in personal characteristics, ego and 
self threatening kind of stress strongly set off the need for very close and 
intimate supporters. The support needed was found to be closely related to 
the amount and kind of stress experience. 
Schwarzer and Schroder (1997) studied the effects of self-efficacy 
and social support on postsurgical recovery of heart patients. Coping with 
stressful life events can be facilitated by personal and social resources, such 
as perceived self-efficacy and social support. riys "a'pJrHed^als^to the 
adaptation to surgical stress and to serve diseases. 248 patients (mean age 58 
year) were surveyed before and after heart surgery. Degree of worry, 
emotional status, reading activity and physical activity were chosen as 
characteristics of the recovery process. Perceived self efficacy was found to 
be a better predictor of recovery than social support. 
Richman, et al. (1998) explored the social support of at risk student 
including who provides each of 8 type of support of at risk students and the 
effects of particular types of social support on school performance 
outcomes. Results indicated that parents and adult caretakers are major 
sources of social support for both students group. Analysis of school 
outcomes data indicate that particular types of social support are associated 
with different desirable school outcomes. The article presents in applications 
for social work practice and the development of intervention strategies to 
enhance students school performance and behaviour. 
Grenglass, et al. (1998) examined the gender related differences in 
the ways social support and coping contribute to burnout. Three burnout 
components were examined: emotional exhaustion, depersonalization, and 
lack of personal accomplishment. Results were that in women, co worker 
support led to lower emotional exhaustion, and in men supervisors, co-
worker support led to higher personal accomplishment. Higher levels of 
internal control were associated with greater accomplishment in men only. 
Results are discussed from a gender role perspective. 
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Letiseq, et al. (1998) studied the social support of homeless and 
housed mothers. This study compared the social support of 115 low income 
housed mothers and 92 homeless mothers. All mothers had 9 preschool child 
in the head start programme and the majority of the sample was African and 
American. Results revealed that homeless mothers in emergency shelters 
and transitional housing had significantly less contact with friends and 
relatives, could count on fewer people in times of need, and received less 
help from their families access and mobilize existing familial support 
network. 
Vashistha and Mishra (1998) explored the potential moderator 
effect of social support on the occupational stress organization commitment 
relationship. The results indicated that when the sample was divided into 
high and low groups on the basis of social support, significant relationship 
between two variable has been obtained for high social support and low 
social support. The difference between correlations of high and low social 
support was also found to be significant. 
Thakar and Misra (1999) explored the relationship between the 
employed women's stress, social support and well being. The results showed 
that the unemployed women received significantly more social support than 
the employed women. Social support and hassles were negatively related for 
both the groups. It appeared that social support made a difference for the 
employed women, not only in buffering stress but also enhancing well 
being. 
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Sud and Malik (1999) studied the effect of three variable 
combination of job stress, social support and trait anxiety for school 
teachers, by treating trait anxiety as an independent variable. The results of 
multiple regression analysis indicated a very weak relation between overall 
job related stress and teachers characteristics, accounting 5% variance in the 
stress scores. The teachers characteristics of educational qualification and 
marital status were significantly and negatively related to problems with 
students (at 1% level) and parents (at 4% level) respectively. Typically less 
qualified teachers appeared to have experienced more problems with 
students. Unmarried teachers experienced more problems with parents. 
Traity anxiety turned out to be positively related to problems with teachers 
and others at less than 5% level. Teachers with high trait anxiety appeared to 
have experienced more problems with fellow teachers. The negative 
correlation between job related stress and coworkers support (P < 0.001) as 
well as friends and relatives (P < 0.01), atleast to the need for this kind of 
support from Indian teachers. Further the significant and positive correlation 
between co-workers support and the provision of social integration guidance 
(P < 0.05) and reassurance of worth (P < 0.001) testify why co-worker's 
support can be as effective with Indian teachers. Along with many other 
findings, emergence of clear correspondence between co-workers supported 
provision of reassurance of worth, ensures the moderating effect of co-
worker's support for Indian teachers. 
Kim (1999) investigated the mediating effect of two types of social 
support (emotional and tangible support) between ethnic attachment and 
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loneliness in older Korean immigrants. Emotional and tangible social 
support had three components: network size, network composition, and 
satisfaction with network member. Emotional and tangible social support 
network size and satisfaction mediated the effect of ethnic attachment on 
loneliness. Older Korean who had more emotional and tangible supports, 
were more satisfied with their supports, and had a lower level of loneliness. 
Roman, et al. (2000) studied the moderating role of hardiness and 
support in relation between job stressors and well being. It was checked if 
there is a connection between hardiness and social support, and if these 
variables are directly related to the level of well being. It was also 
hypothesized that hardiness and social support buffer the negative influence 
of stressors on well being. The fact that social support and well being are 
multidimensional variable, were taken into account. The results showed that 
hardiness correlates with the indexes of emotional support as well as 
practical support coming from supervisors. Hardiness and social support 
were directly connected with the level of well being. Interaction of these two 
independent variables played marginal role. As far as the buffering role of 
these variables was concerned, the results have shown that hardiness did not 
play a buffering role and social support did to a limited degree only. The 
result proved that it is justifiable to treat social support and well being as 
multidimensional variables. 
Ushasree (2000) examined the perceptions of social support among 
the elderly women from different localities, social and economic levels. It 
was found that poorer perceptions of social supports among the socially and 
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the economically disadvantaged in comparison to advantaged counterparts. 
Since most social disadvantage is associated with economic disadvantage 
also, perhaps their economically low status may form a handicap in 
rendering social support to the elderly. Thus the results obtained point out 
the need for enhancing social supports especially to the elderly irrespective 
of category to which they belonged. 
Harris, et al. (2001) assessed the relative contributions of social 
support and interest occupation congruence in job satisfaction and tenure. 
Congruence predicted 13% of the variance in job satisfaction for men, but it 
was not a significant predictor of job satisfaction for women. Social support 
accounted for 10% of the variance in job satisfaction for women but was not 
a significant predictor for men. Neither congruence nor social support 
predicted tenure. 
Erdwins, et al. (2001) examined the relationship of social support, 
role satisfaction and self-efficacy to measure role strain in a sample of 129 
married, employed women with at least, preschool aged child. Self efficacy 
in work and parental roles proved to be a significant predictor of these 
women's work family conflict and role overload, respectively less anxiety 
about being separated from their young children. Spousal and supervisor 
support also accounted for significant variation in work family conflict, but 
the impact of organizational support on role conflict was fully mediated by 
job self efficacy. 
Chi, et al. (2001) examined the association between social support 
and depressive symptomatology in a community sample of 1,106, 60-95 
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years of old Chinese people in Hong Kong. Results showed significant 
bivariate relationship between depression and all dimensions of social 
support, including social network size, network composition, social contact 
frequency. Satisfaction with social support, instrumental/emotional support, 
and helping others. At least one measure of these 6 dimensions of social 
support was associated with depressive symtomatology, even after 
controlling for socio demographic variables and functional disability. Social 
support from family was important, and satisfaction with support was more 
important predictor of depression level than other. Objective measures of 
network relationships. Material aid and instrumental support was more 
important in preventing depression for these elderly individuals than 
emotional support. 
Hagihara, et al. (2004) examined positive and negative effect of 
social support on the relationship between work stress and alcohol 
consumption. The study was performed to evaluate both positive and 
negative influences of social support on the relationship between work stress 
and alcohol consumption in male white-collar workers. Results verified that 
social support has both positive and negative effects on the relationship 
between work stress and alcohol consumption; (i) interactions between 
"belonging support (1)" and depressive symptoms were related to decreased 
alcohol consumption in two subgroups (p < 0.01 in group 1 and P < 0.05 in 
group 6), whereas the interaction was related to increased alcohol 
consumption in one subgroup (p <0.01 in group 7); (2) interaction between 
belonging support. 
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Stice, et al. (2004) examined prospective relations between social 
support and depression : Differential directions of effects for parent and peer 
support. The authors tested whether deficits in perceived social support 
predicted subsequent increases in depression and whether depression 
predicted subsequent decreases in social support with longitudinal data from 
adolescent girls (N=496). Deficit in parental support but not peer support 
predicted future increases in depressive symptoms and onset of major 
depression. In contrast, initial depressive symptoms and major depression 
predicted future decreases in peer support but not parental support. Results 
are consistent with theory that support decreases the risk for depression but 
suggest that this effect may be specific to parental support during early 
adolescent. Results are also consonants with the claims that depression 
promotes support erosion but imply that this effect may only occur with peer 
support during this period. 
After examining the studies related to social support it has become 
very clear that social support in relation to ego-strength has been very 
scarcely investigated. However, it is very clear from the above deliberation 
that the paucity or the absence of such studies have ample support for the 
novelty of the present research endeavour. 
Apart from the above independent variable our aspect is still left to 
be discussed. This factor is that of level of education. Since none of the 
studies could be available on the impart of level of education and its related 
aspect, hence, it is difficult to assess the influence of level of education or 
illiteracy on ego-strength. 
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At length, it is to conclude in the light of the above stated available 
relevant literature that there are none of the studies which have either 
directly or indirectly have studied the influence of independent variables in 
question here on ego-strength, hence, it is enough to say on this basis that 
the present empirical research endeavour is novel and challenging as well 
which has been taken up by the present investigator undertaking the sample 
of male and female teachers of university and school. 
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METHOD AND PROCEDURE 
In all disciplines whether it is science, social science or humanities, 
methodology plays a leading role in carrying out the study systematically and 
objectively. Research is a systemised effort to find out the solution of the 
problem. These efforts require certain techniques to be followed properly. 
Methodology is a total sum of these techniques/steps being carried out by a 
researcher in order to find out the real dynamics operating for any problem and 
behavioural outcomes and objectivity of the scientific investigation is contingent 
upon the accuracy of the research methodology adopted by the researcher. 
The present endeavour being empirical in nature is aimed at studying the 
effect of marital status, social support, and level of education on ego-strength 
among male and female teachers. Therefore, following steps were taken while 
undertaking the task. 
3.1 Sample 
Sample is a small group of people or fraction of people representing 
entire population. This study was proposed to study male and female teachers. 
The sample consisted of N=322 teachers who were randomly drawn from 
schools of Aligarh Muslim University and University itself. The sample break-
up is given below : 
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Break-up of the Sample 
Total sample = 322 
1 
Male teachers 
(157) 
Female teachers 
(165) 
1 
Married 
(93) 
Unmarried 
(64) 
Married 
(93) 
7 
Unmarried 
(72) 
Further break up of the sample 
(322) 
University Teachers 
(163) 
1 
School Teachers 
(159) 
Male University Female University Male School Female School 
Teachers (87) Teachers (76) Teachers (70) Teachers (89) 
3.2 Description of tools 
Just to meet the aims and objectives of the present work, the following 
tools were used. 
1. Ego- Strength Scale (ESS): Indian adaptation of Baron's Ego-strength Scale 
by Hasan (1974) was used to measure ego-strength. 
The ego-strength scale was developed as an instrument capable of 
predicting the chances of improvement in the condition of mentally ill 
individuals following psychotherapy. Later on, the inventory was labelled as 
ego-strength scale, because "consideration of scale content and its correlates, 
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have suggested that somewhat broader psychological interpretation should be 
placed upon it, making it useful as an assessment device in any situation where 
some estimate of adaptability of personal resourcefulness is wanted. It appears to 
measure the various aspects of effective personal functioning that are usually 
subsumed under the term ego" (Barron, 1963, p. 121). 
Sixty seven out of sixty eight items of the ESS were translated into Hindi 
and Urdu, the Hindi version of E-S Scale was administered to 162 undergraduate 
students, out of whom 105 were males and 57 were females. The mean age of 
the subjects was 21 years and the age range was 18-24 years. The subjects were 
instructed to '+' (plus) before an item which they considered 'true' for 
themselves and to put '- ' (minus) before an item which they considered false for 
themselves. 
The proportion of the 'correct' responses given to each item by the 
subjects falling above the 73r and below 27M percentile of the distribution of the 
total scores on all items taken together were converted into rbs with the help of 
Flangan's table of normalised biserial coefficient. Any item which was found to 
have rbs value of 0.2 or above was considered to have satisfactory power of item 
validity. Thus 32 items were selected for inclusion in the adapted scale. 
Reliability : The odd-even reliability of the adopted version of the scale has 
been found to be 0.78 (corrected), which is slightly greater than the odd-even 
reliability (= 0.76) reported by Barron for his scale of 68 items and the test-retest 
reliability at intervals of 2 and 5 week were found to be 0.86 and 0.82 
respectively. 
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Validity : A brief review of the validation studies of Barron's E-S scale has been 
made by Stein and Cohen in (1967). Most of the studies furnish positive 
evidence regarding the validity of the scale. The validity of the adapted scale as 
a predictor of psychotherapy in the psychological health following 
psychotherapy is yet to be determined. The scale was found to be significantly 
correlated moderately with neuroticism and Rotter's external-internal control. 
The split half coefficient for the retired and pre-retired subjects were found to be 
0.73 and 0.61 respectively. 
The adapted scale has already been used in a number of researches. In a 
study of over-under achievement (Hasan and Kumar, 1973) ego strength was 
found to bear a Curvilinear relationship with the discrepancy between predicted 
and actual achievement. 
The adapted E-S Scale has also been used in an experimental study of the 
personality factors influencing level of aspiration under stress (Ali, 1975). It was 
found that when the self-esteem of persons with high ego-strength was 
threatened by subjecting them to high stress situation, their refusal to yield was 
expressed in the form of higher level goals. In contrast, low scores on the E-S 
scale were found to set their goals defensively even in the condition where stress 
was not severe. The high and low scorers also differed in their levels of 1st bids. 
Persons with high ego-strength made higher 1st bids than persons with low ego-
strength, indicating thereby that the former group which was more willing to 
take risk was in an ambiguous situation than the later. 
Administration and Scoring of the Scale : The scale is self-administered. 
There is no time limit. Usually the scale takes about 20 minutes to complete. The 
testees are left to interpret the statements as they like. One mark is given for each 
of the 'No' (X) responses and no mark is given for 'Yes' (S) responses. 
Norms : T-score norms of adapted scale based on a sample of 350 male and 250 
female university students in age range of 18-24 are given below. Since mean E-
S scores of male and female groups were not found to differ significantly, there 
was no need to prepare separate norms for the two sex groups. 
Table of Norms 
Class Intervals 
(Raw scores) 
30-32 
27-29 
24-26 
21-23 
18-20 
15-17 
12-14 
9-11 
6-8 
3-5 
Frequency 
o 
O 
9 
44 
73 
119 
148 
126 
66 
3 
9 
T. Score 
77 
72 
67 
60 
55 
49 
43 
36 
29 
25 
2. Significant Other's Scale (SOS): SOS developed by Power et al. (1988), 
witch is a flexible instrument for the measurement of an individual perceived 
support. The aim of SOS was to measure emotional and practical social support. 
Scale comprised of 10 items prefaced with the phrase "To what extent can you?" 
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The first item labelled on 'Actual' support measure respondents actual support in 
term of currently applicable relationship (spouse/parent/friends/brother/sister/ 
boss/colleague) or each of the 10-support function. Seven point scale was used, 
where 1 = never, 2 = rarely, 3 = sometimes, 4 = often, 5 = quite often .6 = very 
often and 7 = always. The second part measure "ideal" support that the 
respondent would have liked for each of the relationship that were currently 
applicable. Again they were asked to rate each of the 10-support function as per 
7-point scale. The scale is highly reliable and valid. The test-retest correlations 
for four summary support scores were all highly significant and ranged from 
0.73 to 0.83. 
3.3 Biographical-Information Blank (BIB) 
Biographical Information Blank was prepared for recording biographic of 
teacher viz. age, sex, education, designation, duration of service, number of 
children, family status, number of dependants, marital status, family type, 
qualifications, work experience. 
3.4 Collection of Data 
Data collection is essentially an important part of the research process so 
that the inferences, hypotheses or generalization tentatively hold may be 
identified as valid, verified as correct or rejected as untenable. 
After the selection of the sample and the required tools the task before the 
investigator was to collect data. The data were collected individually from the 
subjects (teachers) either at their department or schools of A.M.U. Before 
administering the tools, the investigator established rapport with the subjects and 
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assured them that the data will be used for research purpose. The investigator 
helped those subjects who faced difficulty in understanding some of the items in 
the scale. The basic requirement of the study is that both the test must be 
administered to the same subject. If a subject takes one of the test, it is must for 
him/her to take other test also. 
3.5 Scoring of the Test 
The scoring of the scale was done according to the guidelines and 
instructions provided by the authors in the manuals. 
3.6 Statistical Analysis 
Once the data is collected from the respondents, then it requires certain 
kind of statistical treatment to reduce the long wide spread score into intelligible 
and interpretable form, so that results can be easily and conveniently understood. 
In the present investigation, researcher has used SPSS Package for 
Undertaking 'Multiple Regression Analysis' (MRA). MRA is a means of 
studying the influence of several independent variables simultaneously on the 
dependent variable. It forms a linear composite of explanatory variable in such a 
way that it has maximum correlation with the criterion variable. The objective of 
this analysis is to make a prediction about dependent variable based on its 
covariance with all the concerned independent variables. Moreover, Multiple' 
Regression technique relates individual to the dependent variables in a manner 
which also takes interactive effects into accounts. There exist variations of MRA 
such as Standard Multiple Regression, Hierarchy Multiple Regression, and 
Stepwise Multiple Regression. In the present study Stepwise Multiple 
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Regression was used in which the investigator adds the individual contributors 
of each explanatory variable into the prediction equation one by one, computing 
simple correlation first then by calculating partial correlation. 
The process of developing a subset of Independent Variables (I VS) which 
are useful in predicting Dependent variable (DV) and to eliminate those Ivs that 
do not provide additional prediction given to this basic set. This process 
continues until no more useful informations are gleaned from further addition of 
variables. In the present analysis, F value of ANOVA for regression predicted 
overall influence of all independent variables on the dependent variable. 
Whereas, significant predictions were confirmed by significant't' values. 
Chapter - IV 
Results and Discussion 
RESULTS AND DISCUSSION 
The present study being an empirical one was aimed at studying 
effect of marital status, social support and level of education on ego strength 
among male and female teachers. Hence, in quest of testing the objectives of 
the study number of null hypotheses were formulated and stepwise multiple 
regression analysis is used, as multiple regression analysis (MRA) 
successfully isolate predictors that fulfilled the objectives of the 
investigation. 
The analysis of the study was undertaken in three phases. In the first 
phase total sample were taken, in the second phase male teachers and female 
teachers were analysed and in the third phase university and school teachers 
were analysed. After this further analyses was also done on the basis of 
marital (married and unmarried teachers) status and age (25-29, 30-39, 40-
59) groups. In the same sequence the results are discussed as follows : 
4.1 Product Moment Correlation 
The relationship between ego-strength and social support viz. actual 
emotional support, actual practical support, ideal emotional support and 
ideal practical support, level of education, marital status and age was 
obtained by computing product moment correlation coefficients. Correlation 
values between these variables are shown in Table 4.1. 
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Table 4.1 indicates that ego strength has been found to be positively 
and significantly related to actual emotional support (r = 0.176 at 0.01 
level), actual practical support (r = 0.126 at 0.05 level), level of education (r 
= 0.151 at 0.01 level) and age (r = 0.157 at 0.01 level). 
Actual emotional support was found to be positively and 
significantly intercorrelated to actual practical support (r = 0.426 at 0.01 
level), ideal emotional and ideal practical support (r = 0.378, r = 0.386 at 
0.01 level respectively). While marital status was found to be negatively and 
significantly correlated to actual emotional support (r = -0.118 at 0.05 level). 
Significant positive relationship has been found between actual 
practical and ideal emotional support (r = 0.134 at 0.05 level), between 
actual practical and ideal practical support (r = 0.380 at 0.01 level). The 
relationship between ideal emotional and ideal practical support was found 
to be significant and positive (r = 0.402 at 0.05 level). 
Negatively significant relationship has been found between ideal 
practical support and level of education (r = -0.147 at 0.01 level) and 
between ideal practical support and age (r = -0.118 at 0.05 level) but 
positive relationship has been found between ideal practical support and 
marital status (r = 0.137 at 0.05 level). 
Level of education and age have been found positively and 
significantly correlated (r = 0.283 at 0.01 level). However significant 
negative relationship has been found between level of education and marital 
status (r = -0.188 at 0.01 level) and between marital status and age (r = 
-0.570 at 0.01 level). 
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4.2 Stepwise Multiple Regression Analysis 
The statistical technique of multiple regression analysis deals with 
the problem of estimating dependent variables by using a weighted linear 
combination of several independent variables. In this study ego-strength 
constitute the dependent variables and social support viz. actual emotional 
support, actual practical support, ideal emotional support, and practical 
support, level of education, age and marital status were used as independent 
variable. 
Before discussing the findings obtained by running Stepwise 
Multiple Regression Analysis (SMRA) to the data, it is highly important to 
mention that SMRA provides stepwise information. This method first 
identifies the best predictor from among the predictor variables and include 
in the regression equation. In the second step, the method identifies the 
second best predictor which has high validity coefficients but low-
correlation with the first predictor. At the third step, next best predictor is 
identified with higher validity coefficient but low correlation with both of 
the existing predictors already selected. This process continues until further 
addition of variable makes insignificant contribution to the prediction power 
of the predictors. In this approach, it is not necessary to use all the predictor 
variables in the regression equation. Only those predictors are taken which 
make significant contribution to the prediction process. The significance of 
variance explained by using F-test. There are only three tables for each 
description were used : one showing model summary and other two tables 
highlighting ANOVA and coefficients i.e., predictors of dependent variable. 
The table of non-significant predictors has not been given in this chapter 
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because except predictors variables, all the remaining variables (IVs) are 
found not to be entered to the equation significantly which means that the 
variables failed to influence dependent variables. 
4.2.1 Results of total sample 
According to the objectives, the results of regression analysis of 
total sample that comprised of male and female teachers of university and 
schools have been taken, which is presented in Table 4.2. 
Table 4.2 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on Total Sample (N=322) 
Independent variable(s) 
Actual Emotional Support 
Actual Emotional Support, 
Age 
Actual Emotional Support, 
Age, Level of Education 
R square 
.031 
.056 
.069 
R square 
change 
.031 
.025 
.013 
df 
320 
319 
318 
F change 
*** 
10.289 
8.299** 
4.393* 
Significant at 0.05 level 
Significant at 0.01 level 
'Significant at 0.001 level 
Results . of regression analysis of Table 4.2 show that actual 
emotional support a facet of social support is the most potential predictor of 
ego-strength in total sample. The square of multiple correlation (R2) show 
that 3.1% of the variance is explained by actual emotional support. After 
actual emotional support, age has been emerged as the second important 
predictor of ego strength. Actual emotional support and age combined 
explained 5.6% of the variance to ego-strength of which 2.5% is explained 
by age. Level of education is the third variable entered to the equation 
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predicting ego-strength and added 1.3% variance for a total 6.9% of the 
explained variance. 
F-value of actual emotional support (F = 10.289 at 0.001 level), age 
(F = 8.299 at 0.01 level) and level of education (F = 4.393 at 0.05 level) are 
found to be significant respectively. 
Table 4.2A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
517.91 
7033.371 
7551.283 
df 
318 
321 
Mean square 
172.637 
22.118 
F 
*** 
7.805 
Significant at 0.001 level 
It is evident from Table 4.2A that a linear combination of three 
predictor variables viz. actual emotional support a facet of social support, 
age and level of education make a significant influence on ego-strength by 
the F ratio (7.805) which is significant at 0.001 level of confidence. 
Table 4.2B 
Coefficient of Regression 
Constant 
Actual Emotional Support 
Age 
Level of Education 
Unstandardized 
coefficient B 
11.922 
0.159 
7.244 
0.951 
Standardized 
coefficient Beta 
0.178 
0.123 
0.118 
t 
7.013"* 
*** 
3.295 
2.185* 
2.095* 
'Significant at 0.05 level 
'"Significant at 0.001 level 
It is clear from coefficient Table 4.2B that actual emotional support, 
age and level of education have positive influence on ego-strength. Actual 
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emotional support bearing t (3.295) at 0.001 levCTfes^igs^^^p^s t-vaUie 
(2.185) and level of education t-value (2.096) are found to be significant at 
0.05 level of confidence respectively. Therefore, null hypothesis Hj rejected. 
These findings shows that having actual emotional support from 
people provides ego-strength and similarly successive higher level of 
education further tends to increase ego-strength. 
4.2.2 Results of male and female teachers : 
Results of regression analysis on male and female teachers of 
university and school, to find out the extent of contribution of independent 
variable on dependent variable (ego-strength) are presented separately in 
table from 4.3 to 4.4. 
Table 4.3 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on Male Teachers (N=157) 
Independent variable(s) 
Level of Education. 
R square 
.035 
R square 
change 
.035 
df 
155 
F change 
5.648* 
Significant at 0.0b level 
Table 4.3A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
128.951 
3539.151 
3668.102 
df 
1 
155 
156 
Mean square 
128.951 
22.833 
F 
5.648* 
Significant at 0.05 level 
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A glance over Table 4.3 reveals that one predictor variable i.e. level 
of education has been identified as the most potential predictor of ego-
strength in male teachers and accounted 3.5% of variance. The F value 
(5.648) is significant at 0.05 level. 
Table 4.3B 
Coefficient of Regression 
Constant 
Level of Education 
Unstandardized 
coefficient B 
17.729 
1.469 
Standardized 
coefficient Beta 
.187 
t 
19.316"* 
2.376* 
Significant at 0.05 level 
Significant at 0.001 level 
On observing the table 4.3B, it is clear that values of unstandardized 
coefficients (B) and beta of level of education is positive, bearing t value = 
2.376 which is significant at 0.05 level of confidence. As ego-strength of 
male teachers is significantly influenced by level of education. Hence null 
hypothesis H2 partially rejected. 
The result that emerged from the analysis, shows that among male 
teachers those possessing higher degree education bear higher ego strength 
as compared to those having comparatively low level of education. 
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Table 4.4 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on Female Teachers (N=165) 
Independent variable(s) 
Actual Emotional Support 
Actual Emotional Support, 
Age 
R square 
.063 
.090 
R square 
change 
.063 
.027 
df 
163 
162 
F change 
*** 
10.956 
4.887* 
Significant at 0.05 level 
Significant at 0.001 level 
Regression analysis of Table 4.4 depicts that two independent 
variables-actual emotional support and age emerged as most potential 
predictors of ego-strength in female teachers. Actual emotional support and 
age combined explained 9.0% of the variance, of which 6.3% is explained 
by actual emotional support (F = 10.956 at 0.001 level) and 2.7% by age (F 
= 4.887 at 0.05 level). 
Table 4.4A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
351.125 
3532.051 
3883.176 
df 
2 
162 
164 
Mean square 
175.562 
21.803 
F 
8.052*** 
Significant at 0.001 level 
Results of Table 4.4A further indicate that actual emotional support 
in combination of age is contributed significant influence on ego-strength as 
its F-value (8.052) is found to be significant at 0.001 level of confidence. 
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Table 4.4B 
Coefficient of Regression 
Constant 
Actual Emotional Support 
Age 
Unstandardized 
coefficient B 
10.188 
0.235 
9.514 
Standardized 
coefficient Beta 
0.259 
0.166 
t 
*** 
4.196 
*** 
3.449 
2.211* 
Significant at 0.05 level 
""Significant at 0.001 level 
The Table 4.4B of coefficients of regression reveals that actual 
emotional support and age have positive effect on ego strength in female 
teachers. It is confirmed by showing t = 3.449 and 2.211, which is 
significant at 0.001 and 0.05 level of confidence respectively. 
It is clear from the results that actual emotional support a dimension 
of social support is the important factor to have high ego-strength in case of 
female teachers. Therefore null hypothesis H3 partially rejected. 
4.2.3 Results of university and school teachers 
Results of multiple regression analysis to explore the effect of 
independent variable on dependent variable (ego-strength) are presented 
from table 4.5 to 4.10 for university and school teachers. 
Table 4.5 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on University Teachers(N=163) 
Independent variable(s) 
Actual Emotional Support 
R square 
.037 
R square 
change 
.037 
df 
161 
F change 
6.125* 
Significant at 0.05 level 
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Table 4.5A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
127.851 
3360.713 
3488.564 
df 
1 
161 
162 
Mean square 
127.851 
20.874 
F 
6.125* 
Significant at 0.05 level 
As indicated in the above Table 4.5, actual emotional support is the 
only predictor variable entered to the regression equation and explain 3.7% 
of the variance in case of university teachers. F-value has been found to 
6.125, which is significant at 0.05 level. It is, therefore interpreted that 
actual emotional support contribute significantly in determining ego-
strength in case of university teachers. 
Table 4.5B 
Coefficient of Regression 
Constant 
Actual Emotional Support 
Unstandardized 
coefficient B 
16.353 
.162 
Standardized 
coefficient Beta 
.191 
t ' 
*** 
9.618 
2.475* 
Significant at 0.05 level 
Significant at 0.001 level 
On observing the Table 4.5B, it is clear that values of 
unstandardized coefficient (B) and beta values of actual emotional support 
are positive bearing t = 2.475, which is significant at 0.05 level. 
Such trend of result provides a clear picture of university teachers 
that their ego-strength is strengthened by actual emotional support. Hence 
null hypothesis H4 partially rejected. 
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Table 4.6 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on School Teachers (N=159) 
Independent variable(s) 
Age 
Age. Actual Emotional 
Support 
R square 
.046 
.073 
R square 
change 
.046 
.027 
df 
157 
156 
F change 
7.586" 
4.488* 
Significant at 0.05 level 
Significant at 0.01 level 
On observing the Table 4.6, it has been found that age is the most 
significant variable predicting ego-strength of school teachers. Age explain 
4.6% of variance to ego-strength, and F-value (7.586) is significant at 0.01 
level. Actual emotional support is the next variable entered to the equation 
and contribute 2.7% of the variance to the total of 7.3% of the explained 
variance, F-value (4.488) is found to be significant at 0.05 level 
respectively. 
Table 4.6A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
282.150 
3595.447 
3877.597 
df 
2 
156 
158 
Mean square 
141.075 
23.048 
F 
6.121** 
Significant at 0.01 level 
The table for analysis of variance for regression (Table 4.6A) show 
the F-ratio (6.121) which is significant at 0.01 level of confidence. This 
conclude that age in combination with actual emotional support contribute 
significantly to ego-strength in school teachers. 
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Table 4.6B 
Coefficient of Regression 
Constant 
Age 
Actual Emotional Support 
Unstandardized 
coefficient B 
10.023 
0.155 
0.150 
Standardized 
coefficient Beta 
0.213 
0.163 
t 
*** 
3.860 
2.767" 
2.118* 
Significant at 0.05 level 
'Significant at 0.01 level 
Significant at 0.001 level 
Further analysis of Table 4.6B depicts that regression coefficients 
and beta values of age and actual emotional support are positive, as 
statistical value of age t = 2.767 is significant at 0.01 level and actual 
emotional support value t = 2.118 is significant at 0.05 level of confidence. 
It is clear from above interpretation that actual emotional support a 
facet of social support emerged to have its influence in giving rise to the 
sense of ego-strength of school teachers. Therefore, null hypothesis H5 
partially rejected. 
Table 4.7 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on Male University Teachers 
(N=47) 
Independent variable(s) 
Level of Education 
R square 
.006 
R square 
change 
.006 
df 
85 
F change 
.507 (N.S.) 
N.S. = Non-significant 
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Table 4.7A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
21.595 
1778.359 
1799.954 
df 
6 
80 
86 
Mean square 
3.599 
22.229 
F 
.986 (N.S.) 
N.S. = Non-significant 
From the Table 4.7 it is clear that the contribution of first variable 
i.e. level of education is 0.6% in ego-strength which is non significant. It 
shows that none of the variable in this model has contributed significant 
variances in the criterion variable ego-strength. From the ANOVA Table 
(4.7A), it is again clear that the whole model is attributed non-significant 
variances in the criterion variable. Therefore null hypothesis Fi6 accepted. 
Table 4.8 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) for Female University Teachers 
(N=76) 
Independent variable(s) 
Actual Emotional Support 
R square 
.139 
R square 
change 
.139 
df 
74 
F change 
11.959"* 
'Significant at 0.001 level 
Table 4.8A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
234.106 
1448.631 
1682.737 
df 
1 
74 
75 
Mean square 
234.106 
19.576 
F 
11.959 
'Significant at 0.001 level 
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Regression analysis presented in the Table 4.8 depicts that actual 
emotional support a facet of social support is the only variable entered to the 
equation and contribute significantly to ego-strength in female university 
teachers. The square multiple correlation coefficient (R"") show that 13.9% 
of the variance is explained by actual emotional support. Its F-value 
(11.959) has been found to be highly significant at 0.001 level. 
Table 4.8B 
Coefficient of Regression 
Constant 
Actual Emotional Support 
Unstandardized 
coefficient B 
11.772 
.322 
Standardized 
coefficient Beta 
.J / J 
t 
4.695*** 
** 
3.458 
Significant at 0.01 level 
"Significant at 0.001 level 
It is clear from the table 4.8B that actual emotional support is 
contributing significantly and positively to ego-strength as their coefficient 
values are found to be positive. And t value (t = 3.458), which is statistically 
significant at 0.001 level of confidence. Therefore hypothesis H7 partially 
rejected. 
Table 4.9 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) for Male School Teachers 
(N=70) 
Independent variable(s) 
Age 
R square 
.081 
R square 
change 
.081 
df 
68 
F change 
6.010* 
Significant at 0.05 level 
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Table 4.9A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
137.999 
1561.273 
1699.271 
df 
1 
68 
69 
Mean square 
137.999 
22.960 
F 
6.010* 
Significant at 0.05 level 
As the table 4.9 shows that age appeared to be the most potential 
predictor on the measure of ego-strength among male school teachers. The 
square of multiple correlation (R2) shows that age explains 8.1% of the 
variance and F value (F = 6.010) has found to be significant at 0.05 level of 
confidence. 
Table 4.9B 
Coefficient of Regression 
Constant 
Age 
Unstandardized 
coefficient B 
11.805 
.204 
Standardized 
coefficient Beta 
.285 
t 
* * * 
4.197 
2.452* 
Significant at 0.05 level 
"Significant at 0.001 level 
It is clear from Table 4.9B that regression coefficient and beta value 
is positive bearing t = 2.452 which is significant at 0.05 level. Therefore, 
null hypothesis H8 partially accepted. 
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Table 4.10 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on Female School Teachers 
(N=89) , 
Independent variable 
Age 
R square 
.025 
R square 
change 
.025 
df 
87 
F change 
2.63 (N.S.) 
N.S. = Non-significant 
Table 4.10A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
126.261 
2032.796 
2159.056 
df 
5 
83 
88 
Mean square 
25.252 
24.492 
F 
.405 (N.S.) 
N.S. = Non-significant 
On observing the Table 4.10 it is found that the contribution of first 
variable age is 2.5% in the ego-strength which is non-significant. It shows 
that none of the variable in this model has contributed significant variances 
in the criterion variable ego-strength. From the ANOVA table 4.10A it again 
clear that the whole model is attributed non-significant variances in the 
criterion variable. Hence, the null hypothesis H9 accepted. 
4.2.4 Results of married and unmarried teachers 
Results of regression analysis on married and unmarried teachers 
(male and female) to find out the extent of contribution of independent 
variables on dependent variable are presented from table 4.1 to table 4.16. 
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Table 4.11 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on Married Teachers (N=186) 
Independent variable(s) 
Age 
Actual Emotional Support 
R square 
.025 
.047 
R square 
change 
.025 
.023 
df 
184 
183 
F change 
* 
4.657 
* 
4.371 
"Significant at 0.05 level 
Table 4.11 reveals that age appeared to be the most potential 
predictor on the measure of ego-strength among married teachers. It 
contribute 2.5% of the explained variance (F = 4.657 at 0.05 level). Actual 
emotional support entered at the second step of regression equation and 
added 2.3% of variance to the total of 4.7% of the explained variance (F = 
4.371 at 0.05 level). This finding reveals that age and actual emotional 
support contribute significantly to dependent variable ego-strength among 
married teachers. 
Table 4.11A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
192.352 
3862.213 
4054.565 
df 
2 
183 
185 
Mean square 
96.176 
21.105 
F 
4.557* 
Significant at 0.05 level 
On observing the further analysis of variance for regression (Table 
4.11 A) the calculated F ratio is 4.557, and it is also significant at 0.05 level 
which leads to conclude that age in combination of actual emotional support 
contributing significantly to ego-strength in the above mentioned sample. 
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Table 4.11B 
Coefficient of Regression 
Constant 
Age 
Actual Emotional Support 
Unstandardized 
coefficient B 
12.420 
.108 
.128 
Standardized 
coefficient Beta 
.179 
.152 
t 
*** 
4.926 
2.454* 
2.091* 
Significant at 0.05 level 
"Significant at 0.001 level 
It is clear from Table 4.1 IB that coefficient and calculated beta 
values of age bearing t = 2.454 significant 0.05 level and actual emotional 
support bearing t = 2.091 at 0.05 level are positive showing that these 
variables are contributing positively to ego-strength among married 
teachers. Hence, null hypothesis H]0 partially rejected. 
Table 4.12 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) on Unmarried Teachers (N=136) 
Independent variable(s) 
Actual Emotional Support 
Level of Education 
R square 
.054 
.105 
R square 
change 
.054 
.050 
df 
134 
1 O -» 
1JJ 
F change 
** 
7.724 
7.429** 
Significant at 0.01 level 
As shown in Table 4.12, two variables, actual emotional support 
and level of education have been identified as the most potential predictors 
of ego-strength among unmarried teachers. Actual emotional support explain 
5.4% of variance (F = 7.724 at 0.01 level) and 10.5% of the total variance in 
which 5.0%) is explained by level of education (F = 7.429 at 0.01 level). 
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Table 4.12A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
362.940 
3109.619 
3472.559 
df 
2 
133 
135 
Mean square 
181.470 
23.381 
F 
7.762"* 
Significant at 0.001 level 
F-ratio for which above equation is 7.762 (Table 4.12A) which is 
significant at 0.001 level of confidence. Thus, a linear combination of two 
independent variables, actual emotional support and level of education 
makes significant contribution to ego-strength among unmarried teachers. 
Table 4.12B 
Coefficient of Regression 
Constant 
Actual Emotional Support 
Level of Education 
Unstandardized 
coefficient B 
11.560 
.230 
1.882 
Standardized 
coefficient Beta 
.234 
.224 
t 
5.292"* 
2.852** 
2.726** 
Significant at 0.05 level 
Significant at 0.01 level 
"Significant at 0.001 level 
Further analysis reveals that regression coefficient and beta values 
of actual emotional support and level of education are positive, having 
statistical value (t = 2.852 and t = 2.726) which are significant at 0.01 level 
of significance respectively (Table 4.12B). Therefore null hypothesis H n 
rendered rejected. 
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Table 4.13 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) for Male Married Teachers 
(N=93) 
Independent variable 
Actual Emotional Support 
R square 
.011 
R square 
change 
.011 
df 
91 
F change 
1.050 (N.S.) 
N.S. = Non-significant 
Table 4.13A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
81.078 
2173.911 
2254.989 
df 
6 
86 
92 
Mean square 
13.513 
25.278 
F 
.535 (N.S.) 
N.S. = Non-significant 
From the Table 4.13, it is clear that the contribution of first variable 
actual emotional support is 1.1% in the ego strength which is non 
significant. It shows that none of the variable in this model has contributed 
significant variances in the criterion variable ego-strength. From the 
ANOVA Table 4.13A, it is again clear that the whole model is attributed 
non-significant variances in the criterion variable. So the null hypothesis H12 
accepted. 
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Table 4.14 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) for Male Unmarried Teachers 
(N=64) 
Independent variable(s) 
Age 
Level of Education 
R square 
.109 
.173 
R square 
change 
.109 
.064 
df 
62 
61 
F change 
7.606" 
4.700* 
Significant at 0.05 level 
"Significant at 0.01 level 
For dependent variable, two independent variables age and level of 
education emerged as most potential predictors for male unmarried teachers 
(Table 4.14). Age explain 10.9% of variance to ego-strength, and F-value 
(7.606) is significant at 0.01 level. After age, level of education has been 
emerged as the second important predictor of ego-strength. Age and level of 
education combined explained 17.3% of variance in ego-strength of which 
level of education individually contribute 6.4% of variance and F-value of 
level of education is (4.700) which is significant at 0.05 level. 
Table 4.14A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
241.453 
1154.297 
1395.750 
df 
2 
61 
63 
Mean square 
120.726 
18.923 
F 
* * 
6.380 
Significant at 0.01 level 
Table 4.14A of analysis of variance for regression show that two 
independent variable age and level of education together contributed 
93 
significant influence on ego-strength in male unmarried teachers. It is 
confirmed by F-ratio (6.380), which is significant at 0.01 level of 
confidence. 
Table 4.14B 
Coefficient of Regression 
Constant 
Age 
Level of education 
Unstandardized 
coefficient B 
9.077 
0.282 
1.833 
Standardized 
coefficient Beta 
0.295 
0.255 
t 
** 
2.742 
2.508* 
2.168* 
Significant at 0.05 level 
Significant at 0.01 level 
As indicated in further analysis (Table 4.14B) age bearing t = 2.508 
and level of education t - 2.168 is significant at 0.05 level, and have been 
found to contribute positively among male unmarried teachers. Therefore, 
null hypothesis H)4 partially rejected. 
Table 4.15 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) for Female Married Teachers 
(N=93) 
Independent variable(s) 
Age 
Ideal Practical Support 
R square 
.060 
.122 
R square 
change 
.060 
.062 
df 
91 
90 
F change 
5.767* 
6.377* 
Significant at 0.05 level 
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Table 4.15 depicts that age is the most significant variable 
predicting ego-strength among female married teachers. Age explain 6.0% 
of variance to ego-strength and F-value (5.767) is significant at 0.05 level. 
Ideal practical support is the next variable entered to the equation and 
contribute 6.2% of the variance to the total of 12.2% of the explained 
variance. F-value (6.377) is found to be significant at 0.05 level. 
Table 4.15A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
219.191 
1580.121 
1799.312 
df 
2 
90 
92 
Mean square 
109.596 
17.557 
F 
** 
6.242 
Significant at 0.01 level 
Table 4.15A indicate the F-ratio (6.242) which is significant at 0.01 
level of confidence. This conclude that age in combination of ideal practical 
support contribute significantly to ego-strength among female married 
teachers. 
Table 4.15B 
Coefficient of Regression 
Constant 
Age 
Ideal Practical Support 
Unstandardized 
coefficient B 
8.735 
.148 
.187 
Standardized 
coefficient Beta 
0.277 
0.252 
t 
** 
2.730 
** 
2.782 
2.525* 
Significant at 0.05 level 
Significant at 0.01 level 
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Further analysis of coefficient Table 4.15B depicts that age having t 
value (t = 2.782) and ideal practical support t = 2.525 have been found 
positive and significant at .01 and .05 level respectively. Hence, null 
hypothesis Hn partially rejected. 
Table 4.16 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) for Female Unmarried Teachers 
(N=72) 
Independent variable(s) 
Actual Emotional Support 
• 
R square 
.115 
R square 
change 
.115 
df 
70 
F change 
9.099" 
Significant at 0.05 level 
Table 4.16A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
238.791 
1837.154 
2075.944 
df 
1 
70 
71 
Mean square 
238.791 
26.245 
F 
9.099** 
Significant at 0.01 level 
A glance over Table 4.16 reveals that actual emotional support is 
the only predictor variable entered to the regression equation and explain 
11.5% of the variance in case of female unmarried teachers. F-value has 
been found to be 9.099, which is significant at .01 level. It is, therefore, 
interpreted that actual emotional support contribute significantly in 
determining ego-strength among female unmarried teachers. 
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Table 4.16B 
Coefficient of Regression 
Constant 
Actual Emotional Support 
Unstandardized 
coefficient B 
10.851 
0.339 
Standardized 
coefficient Beta 
0.339 
t 
*** 
3.714 
** 
3.016 
"Significant at 0.01 level 
'"Significant at 0.001 level 
On observing the Table 4.16B, it is clear that values of 
unstandardized coefficient (B) and beta values of actual emotional support 
are positive bearing t = 3.016, which is significant at 0.01 level. Therefore, 
null hypothesis H i5 partially rejected. 
4.2.5 Results of different age group teachers 
Results of multiple regression analysis to explore the effect of 
independent variables on dependent variable are presented from table 4.17 
to table 4.19 for 25-29, 30-39, 40-59 age group of teachers. 
Table 4.17 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) of 25-29 years age group of 
Teachers (N=107) 
Independent variable 
Age 
R square 
.033 
R square 
change 
.033 
df 
105 
F change 
3.584 (N.S.) 
N.S. = Non-significant 
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Table 4.17A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
252.462 
2270.416 
2522.879 
df 
6 
100 
106 
Mean square 
42.077 
22.704 
F 
1.853(N.S.) 
N.S. = Non-significant 
Table 4.17 depicts that the contribution of first variable age is 3.3% 
in ego-strength, which is not significant. It shows that none of the variable 
in this model has contributed significant variances in the criterion variable 
ego-strength. From the ANOVA table, it is again clear that whole model is 
attributed non significant variance in criterion variable. 
Table 4.18 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) of 30-39 years age group of 
Teachers (N=126) 
Independent variable(s) 
Actual Emotional Support 
R square 
.057 
R square 
change 
.057 
df 
124 
F change 
7.459 
Significant at 0.01 level 
Table 4.18A 
ANOVA for Regression 
Regression 
Residual 
Total 
Sum of square 
160.249 
2664.108 
2824.357 
df 
1 
124 
125 
Mean square 
160.294 
' 21.485 
F 
7 / I S O * * 
Significant at 0.01 level 
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Regression analysis presented in the Table 4.18 show that actual 
emotional support a facet of social support is the only variable entered to the 
equation and contribute significant to ego strength in the age of 30 to 39 
years of age in total sample. The square multiple correlation coefficient (R ) 
show that 5.7% of the variance is explained by actual emotional support. Its 
F-value (7.459) has been found to be highly significant at 0.01 level of 
confidence. 
Table 4.18B 
Coefficient of Regression 
Constant 
Actual Emotional Support 
Unstandardized 
coefficient B 
14.409 
.205 
Standardized 
coefficient Beta 
.238 
t 
*** 
7.225 
** 
2.731 
Significant at 0.01 level 
"Significant at 0.001 level 
It is clear from the Table 4.18B that actual emotional support is 
contributing significantly and positively to ego-strength as their coefficient 
values are found to be positive and t = 2.731, which is statistically 
significant at 0.01 level of confidence. 
Table 4.19 
Stepwise Multiple Regression Analysis between Independent Variables 
and Dependent Variable (ego-strength) of 40-49 years age group of 
Teachers (N=89) 
Independent variable 
Ideal Emotional Support 
R square 
.028 
R square 
change 
.028 
df 
87 
F change 
2.511 (N.S.) 
N.S. = Non-significant 
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Table 4.19A 
ANOVA for Regression 
.  
Regression 
Residual 
Total 
Sum of square 
111.911 
1901.033 
2012.944 
df 
5 
83 
88 
Mean square 
22.382 
22.904 
F 
.977(N.s.) 
N.S. = Non-significant 
From the Table 4.19 it is clear that the contribution of first variable 
i.e. ideal emotional support is 2.8% which is not significant. It shows that 
none of the variable in this model has contributed significant variances in 
the criterion variable ego strength. From the ANOVA table 4.19A it is again 
clear that the whole model is attributed non-significant variances in the 
criterion variable. 
As the value of correlation Table (4.1) shows that all the values are 
positive. This shows that actual emotional support plays the most important 
role in enhancing/maintaining ego-strength of teachers. Actual emotional 
support also emerged as predictor of ego strength in total sample or our 
break up of the samples (female teachers, university teachers, school 
teachers, university female teachers, married teachers and unmarried 
teachers). The emerging picture for male teachers is that actual emotional 
support has no contribution in enhancing/maintaining their ego-strength 
(male teachers, school male teachers, university male teachers, male married 
or unmarried teachers). In other words, it is to the female-teachers that 
actual emotional support emerged as the strong predictor of ego-strength 
(female teachers, university female teachers and unmarried female teachers). 
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Actual practical support and ideal emotional support i.e. other 
dimension of social support did not emerged as contributor of ego-strength 
in any group under study. Ideal practical support as the second best predictor 
of ego-strength in female married teachers. As discussed above that the 
female unmarried teacher's ego-strength was positively affected by actual 
emotional support, but for female married teachers, probably they expect an 
ideal practical support from their husband whereas the female unmarried 
teachers require actual emotional support for their ego-strength. 
Level of education is also a dominant predictor of ego-strength in 
the total sample, among male teachers and male unmarried teachers. It 
means level of education is a significant contributor of ego-strength among 
male teachers but not in female teachers. 
Age appeared as predictor of ego-strength not only in the total 
sample but among female teachers, school teachers, female married 
teachers, male unmarried teachers. This shows that as revealed in the table 
of correlation (Table 4.1) age bears a positive correlation to ego-strength. 
This shows that advancing age becomes a better contributor to ego-strength. 
Age has a differential effect on ego-strength among male's and 
female's marital status. Age is positively and significantly contributing to 
ego-strength among married females, whereas age is a significant 
contributor to ego strength in case of unmarried males. 

SUMMARY 
Many studies have been conducted related to teachers. As in 1993 
Sinha and Prabhat investigate the relation between ego-strength and job 
satisfaction among secondary school teachers. Man et al. (1988) studied the 
relationship between self-esteem and casual attribution in Chinese trainee 
teachers. Nayak (1982) studied job satisfaction of married and unmarried 
lady teachers. Burk and Greenglass (1993) studied work stress, role 
conflicts, social support and psychological, burnout among teachers. 
Osserian and Clanacian (1994) examined the relationship between social 
support, anxiety and academic achievement among prospective teachers. 
Van Dick et al (2001) analysed antecedents and consequences of teacher's 
stress. Saima Siddiqui (2006) worked on frustration among teachers: A 
world perspective. Sushma (2006) studied emotional maturity of male and 
female secondary school teachers. So it is clear that no study has been done 
in relation to marital status. Social support and level of education on ego 
strength among male and female teachers. Hence the present empirical 
research has studied these factors undertaking the sample of male and 
female (university and school) teachers. 
In other words, the present research was endeavoured to study the 
effect of marital status, social support and level of education on ego-strength 
among male and female teachers. As in the present competitive and 
challenging era life is tough and every one has to be emotionally strong, 
challenge accepting and be fitted for his or her survival, which demands that 
every one must be fully empowered in all walks of life. 
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The present research has been presented in five standard chapters. 
Chapter - one highlights brief history and detailed description of concepts 
and meaning of dependent and independent variables. 
Among the various concepts used here, ego-strength relates to the 
question of self-esteem and emotional adjustment. Clinical psychologists 
have for a long time spoken of the ego as the system of habits by which one 
adjust to reality, a weak ego is one which is easily influenced by 
environmental stimulation, the strong one has clear realistic percepts of self 
and of the external world (Cattell, 1957). 
Social support is defined as the comfort, assistance or information 
one receives through formal or informal contacts with individual or groups 
(Walston et al., 1983). 
Objectives 
The present study was conducted in order to obtain certain objectives. 
The objectives are stated as follows : 
1. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of the total sample. 
2. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of male teachers. 
3. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of female teachers. 
4. To find out the contribution of Social support (four dimensions) and 
level of education on ego-strength of University teachers. 
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5. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of school teachers. 
6. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of male university teachers. 
7. To determine the contribution of social support (four dimensions) and 
level of education on ego-strength of female university teachers. 
8. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of male school teachers. 
9. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of female school teachers. 
10. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of married teachers. 
11. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of unmarried teachers. 
12. To find out the contribution of social support (four dimensions) and 
level of education on ego-strength of male married teachers. 
13. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of female married teachers. 
14. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of male unmarried teachers. 
15. To identify the contribution of social support (four dimensions) and 
level of education on ego-strength of female unmarried teachers. 
104 
Hypotheses 
Keeping in view the above objectives, the following null hypotheses 
were framed for empirical verification : 
1. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of the total 
sample. 
2. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male teachers. 
3. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
teachers. 
4. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of University 
teachers. 
5. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of school 
teachers. 
6. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male university 
teachers. 
7. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
University teachers. 
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8. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male school 
teachers. 
9. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female school 
teachers. 
10. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of married 
teachers. 
11. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of unmarried 
teachers. 
12. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male married 
teachers. 
13. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female married 
teachers. 
14. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of male unmarried 
teachers 
15. There would be no significant contribution of social support (four 
dimensions) and level of education on ego-strength of female 
unmarried teachers. 
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Chapter - two has dealt with the review of related studies in the 
same order as nature and concepts of dependent and independent variables 
were present in the first chapter. 
Method and Procedure 
Methodology opted in carrying out research investigation has been 
described in Chapter - three. The study was conducted on the sample of 
male (157) and female (165) teachers, which were drawn from Aligarh 
Muslim University and its various school by using, random sampling 
technique. Keeping in view the propose of research endeavour, researcher 
has used Indian adaptation of Barron's ego-strength scale by Hasan (1974) 
for measuring ego-strength, which is known for having high reliability and 
validity. Then for measuring social support significant other's scale was 
used which is quite reliable and valid. After choosing standardized tools, 
these were administered on the sample drawn. Thereafter, tabulations of the 
data were completed. For obtaining findings and reaching to the conclusion 
most appropriate statistics i.e. stepwise multiple regression was run on the 
data to see the influence of various IV on DV. Stepwise multiple regression 
is a statistical technique (test) which has the proficiency of isolating the 
predictor variables of DV on the basis of simple correlation first and then on 
the basis of partial correlation. 
Chapter - four contained detailed description and discussion of the 
analysis along with necessary tables and its interpretations. 
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5.2 Findings 
Findings obtained by running stepwise multiple regression analysis 
on data, it was found that 
• Actual emotional support - a dimension of social support, emerged as 
one of the most potential predictor in most of the group (total sample, 
female teachers, university teachers, school teachers, married 
teachers, unmarried teachers, female unmarried teachers and 30-39 
years age group of teachers. 
• Ideal practical support emerged as the significant predictor variable of 
ego strength in female married teachers. 
• Actual practical support, ideal emotional support-dimensions of social 
support were not found to have significant influence in either of the 
groups. 
• Level of education emerged to predict ego strength of teachers in total 
sample, male teachers, unmarried teachers and male unmarried 
teachers. 
• Age also has been found a dominant predictor of ego-strength in total 
sample, female teachers, school teachers, school male teachers, 
married teachers, female married teachers and male unmarried 
teachers. 
• In case of male university teachers, female school teachers, male 
married teachers and 25-29 and 40-59 years age group of tachers, 
none of the variable emerged as significant predictor of their ego-
strength. 
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It was concluded that actual emotional support can enhance ego-
strength in female teachers in particular. Level of education is important in 
strengthening the ego of male teachers. This, probably shows that females 
are more emotional and need the satisfaction of their emotions more than 
males, whereas, males are more practical and try to improve their level of 
education to gain ego-strength. 
5.3 Educational Implications 
The study has implications for the betterment of teachers and for the 
betterment of the nation. A teacher is the builder of the society and nation. A 
teacher who lacks ego-strength i.e. emotional stability and self-esteem can not 
generate or inculcate self-respect and emotional adjustment in his students. 
Neither a teacher .who is emotionally maladjusted can be a competent or a 
effective teacher. 
The findings of the study reveal that actual emotional support - a 
dimension of social support, in particular contributes to ego-strength. This 
finding is generalized in case of female teachers. In recent times, when we are 
emphasizing women empowerment to build the nation, we must provide social 
support to the female teachers. 
Level of education has been found to be another contributor of ego-
strength. This means that we must give opportunities to the teachers to improve 
their qualification. So that teachers can provide valuable and required 
professional service to the nation by guiding students in achieving high ideals 
and true appreciation of the freedom and responsibilities of a good citizenship 
and by assisting them to develop the skill of clear and critical thinking. A 
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teacher contribute significantly to the character of students who determine the 
future of nation. 
5.4 Suggestions for Further Research 
Research and explorations are not the ending results but these always 
open the way for future endeavours. Similarly the present work is not the end 
in this area. In fact all the variables can never be studied in a single research. 
The present research has its own limitations. Certain humble suggestions are 
therefore given for further investigation : 
1. For obtaining greater generality of the findings such studies must be 
conducted on another samples. 
2. Large sample provide better results, but the present research work is 
confined to only 322 teachers. It cannot claim for its 
comprehensiveness. Future research may be conducted on even much 
larger sample. 
3. Other studies should be conducted by taking different variables which 
may contribute ego-strength of teachers e.g. role of the institutions or 
institutional climate. It may provide interesting findings too. 
^ 
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Appendix - 'A' 
ADAPTED EGO-STRENGTH SCALE 
Instructions: 
Here are some statements regarding the way you behave, feel or act. Please read each 
statement carefully and put 'T' in the left hand margin against the statement which is 
true for you and 'F ' against the statement which is false for you. Work quickly and do 
not spend much time over any statement. Please note that this is not a test of 
intelligence and that there are no right or wrong answers. 
Statements : 
( ) 1. I feel weak all over much of the time. 
( ) 2. I have a cough most of the time. 
( ) 3. I have good appetite. 
( ) 4. I have diarrhea once a month or more. 
( ) 5. My sleep is fitful and disturbed. 
( ) 6. I feel unable to tell any one all about myself. 
( ) 7. I brood a great deal. 
( ) 8. I frequently find myself worrying about something. 
( ) 9. I have met problems so full of possibilities that I have been unable to 
make up my mind about them. 
( ) 10. Sometimes some unimportant thought will run through my mind and 
bother me for days. 
( ) 11. Often I cross the street in order not to meet someone I see. 
( ) 12. I dream frequently about the things that are best kept to myself. 
( ) 13. Prophets and'Avtars'could perform miracles. 
( ) 14. I have had some unusual religious experiences. 
( ) 15. I believe my sins are unpardonable. 
( ) 16. I do many things which I regret afterwards. 
( ) 17. I do not like to se women smoke. 
( ) 1 8 . 1 have had. very peculiar and strange experiences. 
( ) 19. I have strange and peculiar thoughts. 
( ) 20. I have had blank spell in which my activities were interrupted and I 
did not know what was going on around me. 
( ) 21. when I am with people I am bothered by hearing veiy queer things. 
( ) 22. At times I have fits of laughing and crying that I cannot control. 
( 
( 
( 
( 
( 
( ^ 
( : 
( ; 
) 25. 
) 26. 
) 27. 
) 28. 
) 29. 
30. 
31. 
32. 
23. Parts of my body often have feeling like burning, tingling, crawling 
and like 'going to sleep'. 
24. My plans have frequently seemed so full of difficulties that I have 
had to give them up. 
I am easily downed in argument. 
I find it hard to keep my mind on task or job. 
I sometime feel that I am going to pieces. 
1 feel tired a good deal of time. 
I like to cook. 
Dirt frightens or disgust me. 
I am afraid of finding myself in a closest or small closed place. 
I have often frightened in the middle of the night. 
Appendix- 'B ' 
SIGNIFICANT OTHER'S SCALE (SOS) 
Instructions: 
Certain items are given below on which you are requested to rate yourself. The rating 
is about the support that you actually get or (would like to get ideally) with significant 
persons in your life e.g. Mother, Father, Brother, Sister other relatives, best friend, 
best neighbour, boos, work colleagues, spouse (in case you are married) or others. 
The rating will be on 7-point scale. You have to rate each item twice. Firstly for the 
actual support you get from them and secondly for the support you ideally want to get 
from them. Also mention the name of the relationship at the end of rating (for which 
you have rated the item). An example is given below for your understanding. Suppose 
if you are ill - To what extent can you get care. 
I 2 3 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
Suppose you think that you often get care then circle (4). If you get care from mother 
then you write mother. This is about actual care you get. Now you rate the same item 
on a separate sheet for the ideal support. Suppose you want to be cared always. 
Suppose you want to be cared always (7) then circle - (7). You may feel that the 
support you get is sufficient. In this case you can circle the same point e.g., in the 
above case - (4). 
Please remember, that this enquiry is only for research purpose. There is no right or 
wrong answer. Your answers will be kept confidential. In other words your identity 
will not be revealed. But if you are interested to know your score, you can get it. 
(For Actual Support) 
1. To what extent can you trust, talk to frankly and share feeling with. 
j 2 3 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
2. To what extent can you lean on end turn to in times of difficulty. 
J 2 3 4 5 • 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
3. To what extent can you get interest, reassurance and a good feeling about yourself. 
1 2 3 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
4. To what extent can you get Physical comfort. 
1 2 3 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
5. To what extent can you resolve unpleasant disagreement if they occur. 
1 2 3 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
6. To what extent can you get suggestions, advice and feed back. 
] 2 3 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
7. To what extent can you get financial and practical help. 
] 2 3 4 5 6 7 • 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
8. To what extent can you visit them or spend time with socially. 
i 2 3 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
9. To what extent can you get help in an emergency. 
] 2 3 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
10. To what extent can you share interests and habits and have fun with. 
J 2 3__ 4 5 6 7 
Never Rarely Sometimes Often Quite often Very often Always 
Name of the relationship 
Item No. 
(For Ideal Support) 
Scale 
1. 1 2 
Name of the relationship. 
6 7 
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9. 
10. 
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Appendix- ' C 
PERSONAL DATA SHEET 
Age and Sex : 
Education : 
Designation : 
Duration of Service : 
Marital Status : 
Joint or Nuclear Family : 
No. of Children : 
No. of Dependents : 
